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INTRODUCTION

Since the 70s, researchers and educators started wondering about different
knowledge domains in regards to teaching, which had a final destination and
objective: “successful L2 learning.” At the beginning, effective teaching behaviors,
positive learner outcomes, and teacher-student interaction were believed to be the
components that led towards effectiveness (Freeman, 1998), but an essential feature
of teachers, as thoughtful people who made rational decisions about what to do in the
classroom, was not being taken into account. Thus, by the mid 1980s there was an
emergent view of teaching, seeing teachers as the ones who “think about their work
as being shaped by their prior experiences as students” (Lortie, 1975). It is precisely
here where the social constructions of teaching come to be an important matter to
consider, social constructions that are built based on previous experiences as
learners (Teachers are not empty vessels waiting to be filled with theoretical skills,
they are individuals with prior experiences, personal values, and beliefs), which have
a big impact on the implementation and understanding of teaching itself. Then, there
are two questions that come to be essential in the understanding of this matter: who
language teachers are, and how language teachers learn to teach.

The above mentioned aspects most of the time are not being well considered
as a whole that construct and shape what we call “knowledge base”, for which there
are several needs to take into account: there is a need for University programs not
just to think of “course offerings” that remain disconnected from the authentic activity
of teaching in actual schools and classrooms. There is a need to design programs
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that bear seriously in mind the importance of all the constructs that will make part of
teachers‟ knowledge base; teachers need to realize where all the information on
aspects such as teaching, leaning, classroom management, attitudes and beliefs
have come from and how they can get to a more effective professional development.
This way teachers will be able to identify the elements of their professional selfdefinition, process that must start its development since the very beginning of the
University program, which comes to be a vital momentum for which the studentteacher and the University program have to take advantage of and give the right
direction and analysis.

This project aimed to determine and describe these elements that build up the
knowledge base of five (5) pre-service teachers who were on the last stages of their
major on the Bachelor of foreign languages at La Salle University, that were
developing their practicum at Academia La Salle San Benildo school from the second
semester of 2007 to 2008 (first and second semesters) working with first, second,
third, fourth, and fifth graders.

This was a qualitative, descriptive, and interpretative research in which we
used instruments such as: journals, phenomenological interviews and a survey from
which we obtained information that gave us the chance to understand the
components of the knowledge base that the participants developed on the
conceptual, epistemological and pedagogical dimensions which made us confirm the
importance of knowing the components that build up each pre-service teachers‟
professional development that certainly provide different reflections on the context of
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students of the languages school of education that allowed us to understand how the
five participants of this research have been building their knowledge base, giving us
the opportunity to interpret their individual insights on knowledge base origins,
components, and processes they went through. School of education that allowed us
to inquire about what pre-service teachers expected to build as knowledge base and
how the University contributed to fulfill such expectations.

JUSTIFICATION

It is quite important to inquire into what a future teacher is, where he plans to
land and how he has been as a pedagogical subject. It is necessary to get to know
the future teachers‟ contexts so that it is possible to find out the way they have been
constructing their knowledge base and their own idea of being teachers. This analysis
led us to develop a better understanding of what it is for us to become teachers, and
perhaps for a future research project to analyze how logical and effective these preservice teachers‟ development processes correspond with the teacher formation in
regards of what the University (La Salle) program provides, and what pre-service
teachers‟ needs really are.

As English teachers this research project represents an opportunity to develop
a better understanding of the variety of knowledge domains that we have acquired
throughout learning and teaching experiences which have shaped our identity as
teachers, and that will always be essential in our professional development; this
research is important as well because it helps us appreciate a lot more all the
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elements that being teachers really implies. As researchers this represents a very
significant attempt taking into account that it is the first attempt done in La Salle
University regarding the understanding of knowledge base constructions, and that
encourages us to carry out a future wider research and hopefully give light to new
student-researchers from La Salle who may find this topic relevant and important for
the field.

Even though there has been some research on knowledge base in different
parts of the world with different contexts and among different cultures done
(Schulman, 1987; Calderhead, 1988; Richards, 1994, etc.) there is too little research
done in Colombia and more specifically in La Salle University. We have come to
understand the importance of knowledge base among TESOL; in the field of teaching
English to speakers of other languages studies of teachers‟ knowledge base and its
development, as several authors such as Borg (2003) and Johnston (2000) among
others point at, is relatively scarce and specially in our local context which compels us
to develop our first attempt towards the understanding of this matter in our university.

This reflection may bring information that may possibly enrich the curriculum
dimensions of languages program presented by La Salle University; additionally we
believe that pre-service teachers must come to understand their own beliefs and
knowledge about learning and teaching, and this is precisely the contribution we
assume not only pre-service teachers but also teachers, researchers, and the school
of Education itself may benefit from the development of this research project.
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Taking into account that knowledge base in Colombia is better related in terms
of standards, it would be really helpful and enlightening to see how these “standards”
in the case of the participants of this study correspond to their expectations and what
the University attempts to construct along the established program. It would also be
helpful, based on our results, to see which changes or arrangements could be
thought of in the future for the university programs whether local or in other university
contexts.

PROBLEM STATEMENT

Taking into account the variety of components and the different elements that
construct pre-service teachers‟ knowledge base, in which they consequently base
their professional development on, it is relevant for us to identify more properly the
most important components, the elements that have a bigger impact, a stronger
influence, and a greater power in pre-service teachers‟ professional development and
in their daily decision making process regarding aspects such as the methodology
they normally base their classes on, the materials they select and use with their
students, the way they usually relate with them, the way they feel about classroom
management, the procedure they follow when lesson planning, the way they reflect
on their own teaching experience, etc. All these processes are carried out in certain
ways depending on a previous knowledge they each have built along the way, but in
this way and during the construction of this knowledge, pre-service teachers may find
some things with a more important relevance than other things that make part of this
knowledge as well, however it is more precisely these outstanding elements, that
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construct their knowledge base and that pre-service teachers adopt as cornerstones
in their professional development, the ones that will lead us to understand the
reasons why they perform the way they always do throughout the processes
previously mentioned.

By tracking these elements we are interested as well in knowing how such
elements relate in accordance to what the program in La Salle University is doing to
tackle knowledge base according to the knowledge base elements that could
represent, as previously mentioned, the most important background in pre-service
teachers‟ professional development.

Consequently this research aims to answer the following questions:

What are the components of the knowledge base that five pre-service teachers of
last semesters (8th, 9th, and 10th) of the languages program of La Salle University
point out as the main elements of the teachers‟ profession in the foreign languages
field?

This chief question leads to the following sub questions:

What has been the process that five (5) pre-service teachers have gone
through in order to build their Knowledge Base?
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What is the origin of the Knowledge Base construction of five (5) pre-service
teachers?

What is the relation between students’ teaching practice (practicum) and
their Knowledge Base construction?

What are the chief components of the knowledge base students strongly
consider as the most significant for their profession?

OBJECTIVES

GENERAL OBJECTIVE

Identify the components of the knowledge base, five pre-service teachers from last
semesters highlight, through their own reflections, as necessary to have in order to
perform appropriately in their chosen profession.

ESPECIFIC OBJECTIVES

Inquire into the pre-service teachers‟ knowledge base construction process during
their educational life, establishing what it has been and how it has been built.

Establish the origin of Knowledge base construction.
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Describe the relation between the students‟ teaching practice and their knowledge
base construction.

Analyze and identify which the most relevant components of the knowledge base
are, according to the pre-service teachers‟ judgement.

LITERATURE REVIEW

WHAT IT TAKES TO BE A TEACHER

Along this journey throughout “knowledge” and more specifically knowledge on
the field of teaching and learning in regards to teacher formation, it is clear that due
to the evolution of concepts and thoughts about this matter, there are two (2)
cornerstones within teacher education: pre-service teaching and in-service teaching.
We will be inquiring into the first cornerstone (pre-service teaching) which compiles
components capable to light us towards the reasoning of possible answers to different
questions around us in the direction of this topic. We will refer to teacher education
and its components or main areas as the layers of a pie, being teacher education the
first and thickest layer and the following layers its subcomponent or main
characteristics. The second layer comes to be the pre-service teaching, the third
comes to be the teaching practice (practicum), and finally the heart of the pie comes
to be knowledge base.
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TEACHER EDUCATION

Teacher education is an integral process of professional formation that deals
with pre-service and in-service processes that seek to build up an efficient and fruitful
educator that has to undergo academic and field practice experiences that provide
enough tools to become a competent teacher. Since professionalism has become a
must in teacher education, there are some professional qualities that make part of it
according to Wallace (1991): a basis of scientific knowledge; a period of rigorous
study which is formally assessed: a sense of public service; high standards of
professional conduct; and the ability to perform some specified demanding and
socially useful tasks in a demonstrably competent manner.

Starting with the principal layer of the teacher‟s education we can say at first
that due to the globalization phenomena and communication revolution, people
around the world encounter the need and use of other languages in order to
communicate and enlarge their professional competences, for which “in language
teaching there has been an increased demand for language teachers and the
consequent need to train these teachers” (Wallace, 1991, p. 3). In second language
teaching, teacher education programs typically include a knowledge base, drawn from
linguistics and language learning theory, and a practical component, based on
language teaching methodology and opportunity for practicing teaching. In principle
knowledge and information from such disciplines as linguistics and second language
acquisition provide the theoretical basis for the practical components of teacher
education programs (Richards, 1998).
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In this teacher education area, there are three current models Wallace (1991)
talks about, which are worth pointing out before carrying on with the three main
elements we will tackle (pre-service teaching, teaching practice, knowledge base).

The craft model of training teachers consists of learning “by imitating the
expert‟s techniques and by following the expert‟s instructions and advice” (Wallace,
1991, p. 6). It is said that the nature of this model is quite traditional as it encourages
the concept of the teacher as the one only expert in the process, and additionally this
model does not consider the changes that society actually produces on teacher
education, but instead looks at society as something that does not evolve or change.

Another model is the applied science model that takes into account the science
development which consequently produces changes in education, nevertheless
“these changes can be established only by those expert in the knowledge of
experimental base, and not by the „practitioners‟ themselves (by those actually
engaged in the day-to-day practice of the profession)” (Wallace, 1991, p. 9).

Finally, there is a third model which is the reflective model that combines two
main elements in the profession: the experience and the scientific basis. This results
in two different dimensions of teacher education, the “received knowledge which
includes, among other things, the necessary and valuable element of scientific
research, and the experiential knowledge which relates to the professional‟s ongoing
experience” (Wallace, 1991, p. 17).
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PRE-SERVICE TEACHING

Digging into the second layer of the pie, we find pre-service teaching which is
understood as the “stage where beginning teachers obtain substantial on-campus
course work that they expect to transfer directly to the in-school practical setting,
where they begin to act as a teacher” (Schon, 1983, as cited by Wallace, 1991, p.
13). In Wallace‟s words, this refers to the “received knowledge” as pre-service
teachers receive it rather than experiencing it; they receive what faculties of education
believe pre-service teachers need in order to become teachers. “According to the
traditional conception, schooling is organized on the „learn first – practice later‟
perspective for which pre-service teaching comes to be the first stage where preservice teachers obtain all the on-campus course work” (Russell, 1988, as cited by
Calderhead, 1988, p. 13).

Pre-service teaching constitutes one dimension of teacher education which
completes the teacher training or teacher education that helps to determine the
quality of professional teachers, however, if we dig deeper in the pie of teacher
education, we will find a third layer called teaching practice.
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TEACHING PRACTICE

Understanding the teacher education as the main process and principal means
to the professional construction of teachers as we have already seen, and the two
dimensions that it embraces (pre-service and in-service teaching), we will now move
on to tackle the layer of teaching practice which is one relevant element that helps in
the development of the pre-service teaching itself.

In regards to the third layer of the pie we can say that the concept of the
construction of teachers and the pedagogical practice makes reference to the
students who are within an educational program and plan to be future teachers.
Kagan (1992) states that the teaching practice is the teaching activity that is carried
out by student-teachers while they attend to their educational programs.

In regards to the practical experience, we see the need to distinguish four (4)
commonly-used terms: teaching practice, professional action, school experience and
placement. Teaching practice refers to the opportunity given to the trainee to develop
and improve his/her professional practice in the context of a real classroom, usually
under some form of guidance or supervision. Professional action is the term used to
refer to normal teaching and thus does not have the same connotation of learner
status: it is therefore sometimes considered a more convenient term to use, since it
can cover in-service as well as pre-service training. By school experience we mean
the total experience of working in a school which trainees have when they are on
placement, in other words when they have been allocated to a particular school as
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part of their professional development. It is a wider term then than teaching practice,
which refers to only one aspect of school experience (Wallace, 1991).

The teaching practice is seen as the place in which the theory and practice get
together (Manns, 2003; Gervais & Correa, 2004; Ayala, 2005), thus the construction
process of an identity is carried out discovering about the fact of being teacher
(Velez-Rendón, 2003). Likewise, this fact establishes the professional knowledge
base construction context and the reflection about how the professional knowledge
base interacts with the pre-service teacher job. This would correspond to the
experiential knowledge (practical experience) according to Wallace, in which the preservice teachers are to reflect on their professional performance (the things they do in
their first teaching experience).

Teaching practice is carried out through the supervision of a student-teachers
group in formation process (Wallace, 1991). The purpose of the teaching practice is
to develop and improve pre-service teachers‟ abilities and understanding in regards to
how the learning processes take place, the variety of contexts they possibly face and
the techniques and procedures of a class handling. This way the pre-service teachers
experience learning teaching situations under supervision, they get the chance to find
possibilities of implementing teaching methodologies and they enrich from the
feedback given by the supervisor and the teaching practice partners as well.

Other implications in regards to teaching practice according to Huling (1997, as
cited by Wallace, 1991) are that teaching practice experiences offer pre-service
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teachers a chance to observe and work with real students, real teachers, and
curriculum in natural settings. In other words this is the opportunity for pre-service
teachers to get in touch with real student-teacher interaction in regards to discipline,
classroom management, learning styles, students‟ needs, etc.; it also represents for
them the chance to observe and interact with in-service teachers from which they can
grasp experiences, tips, and insights in order to help them reflect upon their own
actions and decisions; finally they also have the chance to see how the content
planning (curriculum) is normally developed in relation to the context of the students
and institutions where the teaching practice takes place. Referring to these similar
aspects, Richards and Crooker (1988) state that during the practicum, pre-service
teachers gain practical classroom teaching experiences and that they also gain skills
in selecting, adapting, and developing original course materials. As we can see, the
teaching practice (practicum) comes to be one of the most important aspects of
learner teacher‟s education (Funk and Hoffman, 1982, as cited by Wallace, 1991).

There have been traditional formats and models for teaching practice in which
theory and practice are two totally different stages. Theory is first transferred to the
preservice teacher through university based courses before students have school
based experiences (Goodnough, 2008). In other words, in the traditional way,
teaching practice is seen as the second stage of teacher education. According to a
Goodnough‟s case study, there are newer approaches that tend to integrate theory
and practice based on situated learning, in which the pre-service teachers “become
co-learners with other educators and develop their professional knowledge and
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practice as they learn to teach” (Browns & Collins, 1989, as cited by Goodnough,
2008, p. 149).

In this same study, Goodnough (2008) along with other authors propose that
the main objectives of teaching practice should be: integrate theory and practice,
refine skill in utilizing various instructional strategies and resources to meet the
individual needs of all students, develop and practice effective classroom
management, develop and practice the skills of a reflective practitioner, develop an
individual teaching style, develop critical knowledge of curriculum, outcomes, and
effective teaching techniques within various grade levels and content areas as for
implementation of outcomes, develop a philosophy of education and recognize its
relationship to educational principles in professional practice, and finally experience
the working relationship that exists between teachers and administrators as
colleagues and their relationship with the broader school community.

Up to now, we have discussed and gone through the main layers of this big pie
called teacher education. We have already seen the second layer called pre-service
teaching, and the third one called teaching practice, and now we come to the heart of
the pie called “knowledge base”. Here we will be discussing the origin of the term, the
different definitions several authors have tried to give to this matter, the report studies
about knowledge base and finally our view of the topic.
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KNOWLEDGE BASE

The knowledge base concept was initially described by Schulman (1987) as
the amalgam of knowledge, skills, and dispositions that underlie the capacity to teach
effectively which made the author focus on two specific knowledge areas such as the
subject matter and the pedagogical knowledge. These concepts would be restated by
Schulman himself when he proposed seven knowledge domains regarding
knowledge base.

These first attempts about knowledge base by Schulman would become the
scaffolding concepts that would lead other author‟s thoughts towards the construction
of a solid understanding of what the teachers‟ knowledge base is, the way it is
constructed, and its importance. Consequently there are other definitions that have
tried to answer the question of what knowledge base is, ergo, we will present some of
these perspectives:

Richards (1998) perceives knowledge base as a set of personal subjective
values which rely on perspectives and images of teaching. He addresses to
perspectives as the ways in which teachers understand, interpret, and define their
environment and use such interpretation to guide their actions; while images are
described as metaphors such as the „classroom as home‟, „setting up a relationship
with children‟, or „meeting the needs of the students‟. Images such as these according
to Richards are not always conscious, they reflect how teachers view themselves in
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their teaching contexts and form the subconscious assumptions on which their
teaching practices are based.

More recently, an increasing number of researchers have criticized traditional
perspectives of language teacher education and have called for a reconceptualization
of the field (Freeman & Johnson, 1998; Freeman & Richards, 1996; Richards &
Nunan, 1990, Schulz, 2000; Savukova, 2002; Tsui, 2003). Freeman and Johnson
(1998) propose a framework for the knowledge base of language teacher education
comprised by three inter-related domains: the teacher-leaner, the social context, and
the pedagogical process. Their proposal emphasizes “who teaches what to whom,
where?” (p.405).

Moreover, Michael Eraut based on his reflection over the nature and
development of knowledge, understands knowledge base as a set of interdependent
categories of knowledge which may have sub-divisions and that might be developed
by teachers in a simultaneous way or in total different moments.

Additionally, James Calderhead (1988) refers to knowledge base as a group of
knowledge bases that make part of all the aspects student-teachers should develop
throughout the interaction between knowledge and action, action that is acquired
through the experience in the classroom itself.

Anderson (1999, as cited by Richards, 1998) also sees the professional
teacher knowledge as the skills and attitudes teachers need for the development of
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the different assignments and roles they normally have. Skills who take two different
directions: regarding the preparation of the content, and the adaptation to the
interactions given in a class.

Donald Freeman (1998) states that knowledge is a set of tools that teachers
use on a daily basis which come from professional training and personal experience,
and because this knowledge is in constant use, socially based, and thus reliant on
others, it is re-created, reformulated, and emergent rather than fixed.

On a recent study done by Alvarez (2009) in Universidad Distrital in a
postgraduate program with seven participants, knowledge base construction is seen
as an ongoing process that has been nurtured by learning throughout a person‟s
pedagogical journey. The pedagogical journey is explained as the process that entails
the formal instruction and all the experiences that help teachers shape their
knowledge base during their educational life, during their elementary, middle, high
school, university or other, and continuing along their teaching practice.

Borg (2003, p. 32) refers to knowledge base as teacher cognition and defines it
as an “unobservable cognitive dimension that plays a pivotal role in teachers‟ lives
and is strongly affected by prior language learning experience(s), professional course
work, contextual factors, and classroom practice factors.”

As we can see here, the authors mentioned above refer to knowledge base as
set of components, tools, elements, skills, attitudes etc. that build up a concept of the
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teachers‟ knowledge base starting by Schulman‟s proposal which comes to be the
leading point towards the understanding of this matter. These mentioned authors also
have proposals that try to list components of knowledge base in which each author
attempts to get to a closer understanding of teacher formation. We will go over some
researches in which authors such as Schulman, Richards, Eraut, and Calderhead
have worked on and tried to dig in about the elements or components that may be
part of the construction of knowledge base:

We would like to start by introducing one of the most influential perspectives
that come to embrace several current conceptions, and represents the main focus of
this study which is Schulman‟s work. He proposes the following seven components
model: content knowledge, general pedagogic knowledge, curriculum knowledge,
pedagogical content knowledge, knowledge of the learners, knowledge of educational
contexts, and knowledge of educational ends, purposes, and values.

The first component is the content knowledge which has to do with the subject
knowledge which refers to the things that are taught in English. It includes not only
factual and conceptual subject matter information but also knowledge of „„the
structures of subject matter, the principles of conceptual organization, and the
principles of inquiry‟‟ (Schulman, 1987, p. 9) that guide the ways of establishing truth
and validity in a discipline; the second component, general pedagogic knowledge
makes reference to the strategies, methodologies and principles about class handling
that go beyond the subject, it encompasses „„those broad principles and strategies of
classroom management and organization that appear to transcend subject matter‟‟ (p.
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8); the third element is the curriculum knowledge, this focuses on the connections and
comprehension of the curricular materials and the way they relate with the specific
subject and discipline. It is the „„particular grasp of the materials that serve as „tools of
the trade‟ for teachers‟‟ (p. 8); on the other hand, the pedagogical content knowledge
aims to analyze the way how the pedagogy and the subject connect with each other
in order to develop the learning and teaching of the content. It is „„the capacity of a
teacher to transform the content knowledge he or she possesses into forms that are
pedagogically powerful and yet adaptive to the variations in ability and background
presented by the students‟‟ (p. 15); the knowledge of the learners refers to the
teacher‟s responsibility in regards to inquire into the physical, psychological, and
cognitive characteristics of the student; the knowledge of educational contexts goes
from the class and group performance to the community and culture‟s qualities; and
the last type of knowledge, the knowledge of educational ends, purposes, and values
involves the teacher to be engaged with the educational system policies and
principles, furthermore the social expectations the teacher must fulfill.

The following authors try to tackle the knowledge base field, and make an
attempt to the understanding of the elements that construct the teachers‟ knowledge
base by following Schulman‟s track using different ways to address his knowledge
base domains, trying to enrich some of these components with additional concepts of
their own:

As we mentioned before, Richards (1998, p. 162) states two dimensions of
teachers‟ knowledge which are 1) the knowledge of the subject matter and curricular

PRE-SERVICE TEACHERS’ KNOWLEDGE BASE: ITS CONSTRUCTION AND COMPONENTS

26

issues which refers to the knowledge received during their undergraduate studies,
and 2) knowledge on teachers‟ implicit theories of teaching or personal and subjective
philosophy which he claims it is a key element on the teaching practice, “teachers‟
implicit theories provide a useful perspective for student-teachers to examine in the
course of their professional preparation, as they explore both their own thinking-inaction as well as that of others.”

From these teaching experiences teachers construct what Richards calls
“teachers‟ maxims” which are: the maxim of involvement which is about thinking of
engaging activities that catch the attention and the interest of the students, and it
leads to “follow the learners‟ interests to maintain student involvement” (p. 54); the
maxim of planning deals with planning carefully each lesson taking into account
different aspects of the class as well as predicting possible drawbacks that may
come out while teaching, “plan your teaching and try to follow it” (p. 55); the maxim of
order has to do with discipline and control to certain point on the class, “maintain
order and discipline throughout the lesson” (p. 56); the maxim of encouragement
deals with the creation of a comfortable atmosphere that fosters students‟ confidence,
trust, and relaxation towards the class, “seek ways to encourage student learning” (p.
57).

The maxim of accuracy deals with the appropriate input that leads accurately
to the expected output, “work for accurate student output” (p. 58); the maxim of
efficiency has to do with the appropriate time use teachers give to their activities in
their classes, “make the most efficient use of class time” (p. 58); the maxim of
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conformity is about the ways teachers teach their students in terms of methodology
and pedagogy, and following, for example, the philosophy of the educational
institution a teacher works for in terms of the way they normally teach, “make sure
your teaching follows the prescribed method” (p. 58); and the maxim of empowerment
is about giving students the opportunity to participate regarding decisions that need to
be made about the class. “Give the learners control.” (p. 58). Richards recommends
that especially pre-service teachers must be guided towards reflecting upon other
teachers‟ maxims before constructing their own.

Recently, Crookes (2003) presented a conceptual framework related to teacher
knowledge based on a proposal done by Colton and Sparks-Langer in 1993. In this
model the authors consider four categories of what they call the professional
knowledge base. The model specifies content, students, pedagogy, and context, a
division influenced by the pioneering work of Schulman in 1987 (cited by the authors).
The first has to do with the knowledge of the subject being taught, primarily language
and culture. The second relates to the knowledge of the students and their physical,
cognitive and psychological characteristics as members of a given culture. The third
category, pedagogy, is viewed as the generic methods and theories that can be
applied to any subject area. In regards to the fourth category Crookes (2003, p. 23)
states it “includes the time of the day, the cultural backgrounds… of the community,
and school, district and regional politics (...).”

In addition, Crookes (2003) describes three more categories that authors
added to the previous four: these are prior experiences, personal views and values,
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When they speak of prior experiences, they acknowledge the

experiences that provide a storehouse of knowledge of a person‟s successful or
unsuccessful events. These experiences might be a source for the teachers‟ personal
and social views and values which became relevant to teaching practice.
The last component, introduced by Colton and Sparks-Langer (1993), scripts,
is understood as the level of automatization of behaviors or teaching practices that
happens due to the routine activity in a classroom.

On the other hand Michael Eraut (1985, as cited by Calderhead, 1988) points
out two (2) important areas: professional learning and professional development for
which he classifies six (6) types of knowledge. The first one is called “knowledge of
people” which is acquired unintentionally as a byproduct of encounters which have
other purposes. It is said that knowledge of another person is normally constructed in
a manner that is largely intuitive, but occasionally reflective, it changes through
experiences; the second is “situational knowledge” which is the knowledge that
includes many different types of information related to different aspects of a situation
(in the classroom); the third one is “knowledge of educational practice” which is
acquired deliberately and consciously, which means:

A “deeper and more practically useful knowledge of practice in a particular
area that would have to go beyond knowledge of approaches used in different
schools or others about to be introduced to encompass the following: the
rationales for each approach; its strengths and weaknesses as perceived by a
range of opinion; its appropriateness for particular contexts; the implementation
problems encountered; and the key issues in arguments in deciding which is
best. The domain of this knowledge is large because it includes every aspect
of education and schooling-classroom practice, assessment, curriculum,
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pastoral systems, organizational patterns, staffing patterns, external relations,
etc” (p. 98).
The fourth is called “conceptual knowledge” which includes concepts, values,
principles, ideas, theories, schemes, etc. that are acquired in an academic context;
the fifth is called “process knowledge” which is about how to get things done for which
we could mention as a way of example: curriculum development; and the sixth is
called “controlled knowledge” which incorporates forms of knowledge that are
important for controlling one‟s own behavior, including one‟s own learning. “These
include self-awareness and sensitivity; self-knowledge about one‟s strengths and
weaknesses, the gap between what one says and what one does, and what one
knows and does not know; self-management in such matters as the use of time,
prioritization and delegation; self-development in its broadest sense; and the
metacognitive skills one uses in organizing and controlling one‟s thinking” (Eraut,
1985, as cited by Calderhead, 1988, p. 99).

Marguerite Altet (2005, as cited by Paquay, Altet, Charlier, & Perrenoud, 2005)
proposes the following knowledge typology:

The theoretical knowledge

The knowledge one must teach: the subject matter knowledge, the scientific
knowledge, and the knowledge represented in a didactic way so that students can
acquire them.
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The needed knowledge to teach: pedagogical knowledge about the
management of interaction in class, the didactic knowledge about different domains,
and the knowledge about the teacher culture.

The practical knowledge which is the result of day-to-day experiences, it is
contextualized and acquired in a work situation.

The knowledge about the practicum: knowledge about how to do something,
knowledge about procedures.

The knowledge from the practicum: knowledge produced by a successful
action.

Louise Bélair (2005, as cited by Paquay, Altet, Charlier, & Perrenoud, 2005)
works with five (5) different professional skills:

The skills related with the class: these skills deal with the duties in relation to
the class management, time and schedule arrangement, classroom arrangement,
activities selection, the variety of resources used, class environment adaptation.

The skills regarding the relations with the students: these are the skills in terms
of communication, the knowledge and identification of learning difficulties as well as
the strategies of how to overcome them, the knowledge and identification of learning
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styles, applying an evaluation system allowing each student to overcome his learning
difficulties in an effective way.

The skills regarding teaching domains: this demands academic knowledge of
each domain, content planning, and knowledge about the programs already stipulated
by the Ministry in order to tackle them based on students‟ needs and the work
subjects.

The skills demanded by society: these skills depend on the interaction the
teacher has with his environment. The relation with students‟ parents through
meetings, the social and professional discussions with peers or colleagues, and the
ongoing research along with universities.

The skills that see the teacher as a person: these are the most important in the
process because it sees the teacher as someone able to reflect upon his own action,
and these actions are in search of a meaning and the acquirement of new strategies,
however, the teacher will show his competence by his decisions in accordance to the
events in a given context and its permanent questioning.

Additionally James Calderhead (1988) distinguishes five (5) components or
what he calls “knowledge structures” which are: knowledge of the subject matter,
curriculum, materials, teaching methods, and children (students). All these
components make part of what the author calls “metacognitive processes” taking into
account that the expression metacognition was borrowed from Brown (1978) to

PRE-SERVICE TEACHERS’ KNOWLEDGE BASE: ITS CONSTRUCTION AND COMPONENTS

32

denote the controlling processes of human cognition which in other words refers to
academic or theoretical knowledge.

Calderhead (1988) states that these five components must be well developed
because that is the only way a teacher will acquire practical knowledge which is only
and exclusively learned in the classroom practice. In short, the only way to make the
theoretical knowledge worthwhile is to make it meaningful through the usage and the
practice, that is what is going to let teachers acquire practical knowledge; moreover,
there are other knowledge structures that eventually cause a very important impact
on student teachers‟ learning to teach such as “images of teaching” which are defined
as “ideal images of the kind of teacher student teachers would like to be, based on
recollection of teachers who had taught them at school being powerful influences on
student teachers‟ developing practice” (Calderhead, 1988, p. 53-54).

Seran Dogancay-Aktuna (2006) tries to expand on the importance of sociocultural knowledge base, which in Schulman‟s words would be the culture‟s qualities
that belong to the knowledge of educational contexts, saying that there is a lack of
attention to socio-cultural variables (Coleman, 1996; Holliday, 1994, as cited by
Dogancay, 2006) for which there is a need to integrate greater awareness of the
socio-cultural and political context of teaching English. She also states that cultural
awareness and understanding are essential for language teachers whether working
with EFL or ESL (Duff and Uchida‟s, 1997, as cited by Dogancay, 2006) because
English is an international language and this knowledge is necessary to engage
teachers in issues and dynamics of the socio-cultural contexts of schools and
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schooling (Freeman & Johnson, 1998). The bottom line is, “ELT practices cannot be
reduced to a set of disconnected techniques but rather must be seen as part of larger
cultural, discursive, or ideological order.” (Pennycook, 1994, as cited by Crystal,
2000, p. 280).

Gatbonton‟s study (2000, as cited by Dogancay, 2006) focuses on one
knowledge domain (pedagogical knowledge) from which he distinguishes six (6)
domains within the pedagogical knowledge area:

1. Handling Language Items (knowledge of how to manage specific language items
so students can learn them),
2. Factoring in Student Contributions (knowledge about the students and of the
factors that students bring with them to class),
3. Determining the Contents of Teaching (knowledge of about the goals and subject
matter of teaching, including awareness of keeping the goals of the lesson in constant
view),
4. Facilitating the Instructional Flow (knowledge about techniques and procedures: a
sense of how the lesson should unfold),
5. Building Rapport (knowledge about how to achieve appropriate classroom
relationships), and
6. Monitoring Student Progress (knowledge about evaluating student task
involvement and progress during the lesson).
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CONCEPTUALIZING KNOWLEDGE COMPONENTS

As we have seen, knowledge base has been thought and conceptualized from
different perspectives and views, analyzing and interpreting each knowledge domain
or component from different names and attempts to answer the question of how
knowledge base is constructed and what implication has on the teacher‟s formation.
What we intent to do next is to categorize each knowledge domain using as a
framework the authors we have been mentioning throughout this research.

For the first knowledge base component (content knowledge) pointed out by
Shulman (1987), we find some other perspectives from different authors that in our
opinion address the same concept (content knowledge); Richards (1998) refers to it
as a maxim of accuracy, Eraut (1988) sees it as a conceptual knowledge, Altet (2005)
calls it as the knowledge one must teach, Bélair (2005) mentions this knowledge as
the skills regarding teaching domains, and finally Calderhead (1988) addresses it as
the knowledge of the subject matter.

For the second knowledge base component (general pedagogic knowledge),
the following authors try to tackle it:: Richards (1998) sees this knowledge from
different areas such as the maxim of involvement, maxim of order, maxim of
encouragement, maxim of efficiency, maxim of conformity, and maxim of
empowerment; Eraut (1988) sees this knowledge as situational knowledge,
knowledge of educational practice, conceptual knowledge, and controlled knowledge.
Altet (2005) perceives it as the knowledge one must teach, the needed knowledge to
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teach, and the knowledge about the practicum. Bélair (2005) talks about this
knowledge when she mentions the skills related with the class, and the skills
regarding teaching domains. Calderhead (1988) mentions this as teaching methods;
and finally Gatbonton (2000) says that this is perceived as pedagogical knowledge.

For the third knowledge base component (curricular knowledge), Richards
(1998) refers to this domain as a maxim of planning. Bélair (2005) perceives this
knowledge as the skills regarding teaching domains, and finally Calderhead (1988)
sees it as the curriculum.

For the fourth knowledge base component (pedagogical content knowledge),
Richards (1998) states this knowledge as the maxim of planning, the maxim of
accuracy, and the maxim of conformity; Eraut (1988) perceives it as conceptual
knowledge, process knowledge and controlled knowledge; Altet (2005) tackles this
area as the knowledge one must teach, the needed knowledge to teach, and the
knowledge about the practicum; Bélair (2005) refers to it as the skills related to the
class, the skills regarding the relation with students, and the skills regarding teaching
domains; Calderhead (1988) tackles this domain as activities; and finally Gatbonton
sees it as pedagogical knowledge.

The fifth knowledge base component (knowledge of learners) is tackled by
Richards (1998) as a maxim of involvement, maxim of encouragement, and maxim of
empowerment; Eraut (1988) sees it as knowledge of people; on the other hand Bérlair
(2005) points it out as skills regarding the relations with students, and the skills
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demanded by the society; and finally Calderhead (1988) calls it in a very similar way
to Schulman (1987), knowledge of students.

The sixth knowledge base component (knowledge of educational contexts) is
seen by Richards (1998) as a maxim of conformity; Eraut (1988) understands this
domain as situational knowledge; Bélair (2005) perceives it as the skills regarding the
relation with students, the skills demanded by society, and the skills that see the
teacher as a person; and Dogancay (2006) sees it as socio-cultural knowledge.

The last knowledge base component (knowledge of educational ends,
purposes, and values) is seen by Altet (2005) as the needed knowledge to teach, in
other words, an important area or knowledge domain each teacher should have; and
finally it is seen by Bélair (2005) as the skills regarding teaching domains, and the
skills demanded by the society.

Even though the above authors coincide in taking into account the relevance of
theory and practice as essential part that needs to be combined as a life long process
in regards to teachers‟ formation, they each have different structures to address to
knowledge base components, some more detailed than others, but something
particular we can see about these authors is that all of them have a similar concern
and bear in mind teachers‟ realities in regards to personal experiences and
professional development.
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METHODOLOGY

This is a study that corresponds to a qualitative research in the field of one
type of qualitative research called phenomenological studies (Johnson & Christensen,
2004) in which we, as researchers, analyzed and interpreted preservice teachers‟
own voices and experiences, as learners and teachers, towards the construction of
their own knowledge base in order to become English teachers.

QUALITATIVE RESEARCH

According to Christensen (2004) the term qualitative refers to a number of
approaches that share some common researching characteristics as 1) natural
settings: refers to the concept that behavior is studied as it occurs naturally. There is
no manipulation or control of behavior or settings; 2) direct data collection: for
qualitative researchers want to obtain information directly from the source, and this is
carried out by spending a considerable amount of time in direct interaction with the
settings, participants, and documents they are studying; 3) rich narrative description:
every detail that is recorded is thought to contribute to a better understanding of
behavior; 4) process orientation: qualitative methods look for the process through
which behavior occurs, not just the outcome or products. The emphasis allows for
conclusions that explain the reasons for results; 5) inductive data analysis: the data
are gathered first and then synthesized inductively to generate generalizations,
models, or frameworks; 6) participant’s perspectives: the goal is to understand
participants from their point of view, in other words, the focus is on the meaning of
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events and actions as expressed by the participants; 7) and emergent research
design: researchers do not know enough to begin the study with a precise research
design, they learn about the setting, people, and other sources of information, they
discover what needs to be done to fully describe and understand the phenomena
being studied.

Taking into consideration the previous characteristics regarding qualitative
research, we thought of them as useful and relevant to our project in order to
understand the ways the participants feel, understand, and experience their own
knowledge base learning process in order to become English teachers, and this is
why our field of research was phenomenological studies because what we did was to
describe and interpret the experiences of participants for understanding the essence
of the experience as perceived by themselves.

PARTICIPANTS

The participants were five (5) pre-service teachers from twenty (20) to twenty
six (26) years old who were on the last stages of their major on Licenciatura in foreign
languages at La Salle University. They developed their practicum at Academia La
Salle San Benildo school, from the second Semester of 2007 (seventh semester at La
Salle) to the first and second semester of 2008 (eighth and ninth semesters at La
Salle). The participants worked with first, second, third, fourth, and fifth graders.
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INSTITUTION

Within the faculty of education, the program “Licenciatura en lengua
Castellana, Inglés y Francés” has as its main purpose the language teachers integral
formation, focusing on applied didactics towards the learning and teaching of
languages. The program also strengthens itself throughout the teaching practice and
research, inspired in the pedagogical principles that La Salle fosters with a critical
focus.

The chief objectives of the program are to develop L2 teachers‟ formative
processes that promote educational and pedagogical research whether in local or
foreign contexts; it also aims to encourage reflection over educative and pedagogical
processes along the scientific, technological, and social knowledge advances; it
fosters the communicative, pedagogical, and investigative competences with the
purpose of contributing to the social change of educative and laborious contexts.

INSTRUMENTS

Along this research project we used journals which all the participants were
asked to write every single week by their teaching practice supervisor in order to
“record their thoughts, feelings, reflections, and observations that could be focus on a
specific lesson, activity, student, or their more general day-to-day thinking or
questions due to the fact that the purpose of journals is to identify issues, puzzles, or
questions in teaching” (McDonough, 1997, as cited by Aldemar, 2009, p. 79).
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We also used phenomenological interviews whose major task is to build upon
and explore the participants‟ responses to open-ended questions, and the main goal
of this kind of interview was to have the participant reconstruct his or her experience
within the topic under study, that is why we carried out a three-interview series (one
big interview divided into three chronological stages) carried out with each participant.
The first one is called focused life history interview in which our task was to put the
participants‟ experiences in context by asking them to tell as much as possible about
themselves in light of the experiences they had with a possible relation to their
knowledge base construction (Seidman, 1991). In the second stage called the details
of experience interview, our focus was the concrete details of the participants‟ present
experiences related to how their knowledge base was being constructed (Seidman,
1991). Finally, in the third stage of the interview called reflection on the meaning we
asked participants to reflect on the meaning of their experiences addressing their
intellectual and emotional connections between their work and their life (Seidman,
1991).

The last instrument we used was the survey defined by Ann Burns and Susan
Hood (1995, as cited by Aldemar, 2009, p. 94) as a “set of written questions focusing
on a particular topic or area, seeking responses to closed or ranked questions/options
and/or open-ended personal opinions, judgments or beliefs.” The questions and
ranked options that were used in the survey given to our participants were
straightforward and gathered directly our participants‟ insights on their understanding
of knowledge base construction in their lives.
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From the above instruments we obtained information that gave us the chance
to understand the components of the knowledge base that our participants developed
on the conceptual, epistemological and pedagogical dimensions which made us
confirm the importance of knowing the components that build up each pre-service
teachers‟ formation that certainly provide different reflections on the context of
students of the languages school of education.

DATA COLLECTION PROCEDURES

As researchers, we did not have the chance to visit regularly the participants
on their field and this is why we counted on a medium (Professor Aldemar Alvarez,
director of the practicum) in order to collect the journals the participants were writing,
based on their classes, as one of the instruments we used for the analysis. Thus,
along the first and second semesters of the participants‟ teaching practice (2008) we
collected this first instrument.

During the second and third semesters (second

semester of 2008 and the first semester of 2009) of their teaching practice we
scheduled different dates for carrying out the phenomenological interviews with each
participant according to their availability; each interview with around two months
between each other. Additionally, the survey was given to the participants two weeks
before carrying out the third interview with the intention of redirecting certain
questions on the last interview. Lastly, by the end of the first semester of 2009 we had
already gathered all the information, from the mentioned instruments, we needed in
order to start with the analysis.
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DATA ANALYSIS

As it was mentioned at the beginning of this research report, the core of this
study is to explore pre-service teachers‟ knowledge base construction throughout the
analysis of the three instruments used with the participants: journals, survey, and
phenomenological interviews (the three stages). To address the objectives of this
research project which were firstly, to identify knowledge domains pointed out by the
participants, secondly, identify the origins of their knowledge base, thirdly, the
processes of this construction, fourthly, the relation of knowledge base with the
teaching practice, and fifthly, the chief components of knowledge base according to
the participants, this chapter deals with the description of the categories and
subcategories that emerged from the analysis. It exemplifies the findings through
different samples taken from the instruments applied to collect data.

The data analysis process comprised the following three phases: firstly, the
raw data was read, and at the same time, using charts to group the data, it was
organized taking into account the main question and consequently the sub questions
one by one. Secondly, the samples that represented similarities were grouped. And
finally, categories and subcategories were established in some of the question.

Having analyzed the data based on the research questions we found different
categories in the main question, and consequently categories and sub-categories in
the sub-questions. We will begin the analysis by addressing the first three (3) subquestions that helped us answer the main question of this study, and afterwards we
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will tackle the principal question along with the last sub-question of the project since
they are closely related.

KNOWLEDGE BASE CONSTRUCTION PROCESS

Regarding the sub-question about the process for knowledge base
construction, we found one main category named pedagogical experiences from
which two (2) sub-categories emerged: as students and as pre-service teachers.
Below, we present the first sub-question followed by its category and its two (2) subcategories that emerged from the data analysis.

RESEARCH

CATEGORY

SUBCATEGORIES

five (5) pre-service teachers

1. Pedagogical

1.1 As students

have gone through in order to

Experiences

QUESTION

What has been the process that

build their Knowledge Base?

1.2 As pre-service Teachers

PRE-SERVICE TEACHERS’ KNOWLEDGE BASE: ITS CONSTRUCTION AND COMPONENTS

44

1. PEDAGOGICAL EXPERIENCES

This category refers to all the experiences the participants have had
throughout their lives in academic and school contexts. That is to say, the
experiences they lived during kindergarten, elementary school, secondary school,
and university contexts. In other words, all their educational life, including their
teaching practice, which all constituted different stages and moments for these preservice teachers to construct the knowledge they need to be English teachers. In
order to explain this category, we will go over its two (2) sub-categories that represent
the two (2) different roles the participants have played and from which they have lived
different experiences that have represented their chronological processes in order to
build their knowledge as teachers, thus we will illustrate the fact that “pedagogical
experiences shape teachers‟ construct and set of visions and beliefs about their
profession” (Richard and Lockhart, 1994 as cited by Aldemar, 2005). We will address
next the following sub-categories: as students and as pre-service teachers.

1.1 AS STUDENTS

Throughout the analysis of the data gathered, we discovered that the
participants referred very often to their experiences as students when they were in
elementary school and secondary school (first stage phenomenological interview) as
well as their experiences in the university, highlighting experiences that shaped and
settled the process of their knowledge base construction.
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The different mental constructions that are born in the classroom interaction
between teachers and students are a source for the construction of perceptions or
beliefs in teachers according to Aldemar (2009). Their experiences with different
teachers and the development of different academic work such as a research project
came to be vital when building their knowledge base as teachers.

The following are some excerpts, taken from different participants, which
exemplify how some experiences they had in school as students were relevant at the
time of constructing their knowledge base:

“My experiences as a student might be helpful for me to understand future students of mine.”
(Mabel, survey; April 2009)
“In the US (school) I had a teacher who used to use catching images a lot so I have
st

implemented the same strategy even in my thesis project.” (Mabel, 1 stage interview)
“Teaching is the basis for your development as a person in any aspect. You learn values at
home, what your parents teach you and the people around you and that reflects what you are. The
same way at the university or in the school you receive a lot of knowledge that shape you in different
rd

ways.” (Yurani, 3 stage interview)
“For students it is important to get recognition or be rewarded by the teacher.” (Laura, journal;
March 5, 2008)

From the previous samples we can see that for Mabel, for instance, her school
experiences were important to start creating the idea that it is necessary to
understand and know about the students she works with, and since she remembers
about her own attitudes, her behaviors, and the way she was normally like when she
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was a student back in school, this can contribute now to her understanding about her
own students. This is furthermore illustrated by Laura‟s words when she makes
emphasis on the importance of recognition and reward for students, which might
indicate not only her observations based on her own classes but also her likely
experience when she was a student as well. Additionally the experiences lived in this
period represent for both Laura and Mabel their knowledge construction about
students in a broad way.

We also can notice that this school stage was the time for Mabel to construct
her pedagogical knowledge on how to manage and use visuals in an interesting way
in the class, and this event takes place in a school experience she had in the US, as
she mentions above. On the other hand, Yurani talks, in a general way, about the
values that students can acquire in different contexts (school being one of them) that
can later be part of what, we would say, a teacher should have or be like rather than
something that a teacher should know about.

In a word, the experiences that teachers have previously lived as students in
school time, represent one step in their journey to construct their knowledge about
specific elements: knowledge of students, knowledge of using appealing images
(material design), and the profile, in terms of values that teachers should develop.

In a similar way, the participants also referred to some experiences they had,
as students, during their major at the university (another stage when being students)
that may have contributed to build the knowledge of specific elements that they

PRE-SERVICE TEACHERS’ KNOWLEDGE BASE: ITS CONSTRUCTION AND COMPONENTS

47

consider necessary. In order to make this point clearer, we discuss next some of the
things the participants pointed in regards to this matter:

“I have learnt a lot from the university and the teaching practice: I know how to apply a
methodology, I know how to assess my students.” (Yurani, 2

nd

stage interview)

“This was the time in which I realized I wanted to become a teacher and also about my like
towards pedagogy.” (Mabel, survey; April 2009)

From the previous excerpts we can identify that the knowledge that Yurani has
constructed in her university stay (taking into consideration her teaching practice as a
one of its stages), about implementing a methodology in a class, and the different
ways to assess her own students, constitutes a beneficial aspect in relation to her
pre-service practice performance. Due to their pertinence with the major,
methodology and assessment are two (2) elements, among others, that are first
introduced to students in the flow of the undergraduate program and which
consequently make part of the knowledge pre-service teachers need to be acquainted
with.

Additionally, according to Mabel‟s words, the university was the period to
develop the will and the desire to become an English teacher, which does not exactly
constitute part of any knowledge but instead something that we can infer the
participants point as a relevant aspect, and with this, the significance for a teacher to
have the like of being one. Another point illustrated by Mabel is that the experience of
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being a university student also marked her early interest towards the knowledge a
teacher may need, in her profession, about pedagogy.

Concluding, the experiences that students live in the university time can also
be understood as other relevant events when one is a student, that makes a payment
to their construction of some elements such as the ones mentioned by the
participants (pedagogy: methodology and assessment; and the values such as the
will or the like for the profession), that make part of teachers‟ knowledge, that is to
say, what they need to know and also what they need to have or be like.

Finally, some other related experiences pointed out by the participants
indicated the time in which they, as students, started constructing their knowledge in
a specific area:

“Sharing with teachers outside the class, some academic spaces within the university, and
some subjects about pedagogy, ethics, and English, are some aspects that make you create certain
rd

visions and reflect. This contributes to the knowledge construction.” (Natalia, 3 stage interview)
“The thesis project was a contribution in terms of knowledge of classroom management and
strategies. As well as a class called “Material Design” this also helped me in the same way.” (Yurani,
rd

3 stage interview)

The first sample displays the construction of specific areas such as the
knowledge of pedagogy, ethics, and English which are acquired inside the classes in
the corresponding subjects that students take in the university. On the other hand,
there is also the construction of ideas about the profession itself throughout the
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communication and interaction that students can have outside the class with their
own teachers.

In the second sample, Yurani coincides with Natalia pointing out academic
work and subjects taken in different moments as essential elements for her
knowledge base construction. She refers to the thesis project as a relevant aspect
that directly gave her tools (knowledge of classroom management and strategies) to
cope with different needs that arise when teaching.

As we have witnessed, this first sub-category has addressed some of the
experiences that the participants went through when being students, their stage in
school as well as their stage in the university, which were relevant for them and
contributed greatly in their knowledge base construction as English teachers.

1.2 AS PRE-SERVICE TEACHERS

This second sub-category refers to the experiences the participants had when
they had to face real situations now being teachers rather than students. This subcategory covers all their experiences in their practicum setting which is defined by
Kagan (1992) as the teaching activity that is carried out by student-teachers while
they attend to their educational programs. Therefore, we will refer to the situations
they had to face with their own students, the relation they developed with their peers
and with their teacher (tutor), and finally the different tasks that being a teacher
implies doing and from which they could construct their knowledge in specific areas.
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All the data analyzed including journals, the survey, and the interview showed
great focus from the participants on the importance of these experiences, as preservice teachers (teaching practice stage), as a big step to broaden their knowledge
base, however as later we fully address the relation between teaching practice and
knowledge base in depth by the end of knowledge base origins section, here we
introduce the basic insights about this regard.

The following are some samples that exemplify how relevant the participants
see their experiences with their own students and the interaction they had with them
as pre-service teachers (in their teaching practice), and how these experiences may
have contributed for their knowledge construction:

“When I used different color markers, students understood easily the structure of the present
progressive.” (Mabel, journal; March 11, 2008)
“I noticed that students were enthusiastic about organizing images when making a story.”
(Mabel, journal; August 12, 2008)

In the two (2) quotes above cited we can identify first that based on the way
Mabel used to explain English grammar structures to her students she could
understand the effectiveness of using different colors when writing on the board so
that she could make herself clear and make her students‟ understanding easier. This
may have contributed Mabel to brainstorm ideas of the different ways to use
resources in a proper manner, and additionally the importance of the use of visuals
when working with children which is related to the second aspect we also recognize.
The second aspect we can identify is that based on her class activities and students‟
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reactions she discovers the usefulness of visuals for different purposes, such as
organizing images which tell a story.

In the same way the participants started learning (based on their interaction
and relation with their students) about different aspects they needed for their
performance, they also referred to the things they started gaining from the interaction
and relation with their own peers:

“With my peers we shared things and ideas to help each other, for example in terms of
strategies.” (Yurani, 2

nd

stage interview)

“Jenny Castiblanco was very neat, with a lot of vocation, meticulous and very into details like to
make up things so she was more creative and this helped me.” (Yurani, 2

nd

stage interview)

“From my partners I learnt you need to be organized with all your material and papers.” (Mabel,
nd

2 stage interview)
“My partners were very consistent in the use of English in the class so I thought that was really
good.” (Natalia, 2

nd

stage interview)

“In this class I used a 15% of English and I must improve this even though it‟s difficult.”
(Natalia, journal; September 13, 2008)

According to Yurani, the communication and the team work with her partners
contributed in the knowledge they had of strategies to cope with the difficulties they all
were experiencing in their classes. Teachers in the field are seen as not simply (at
best) followers of instructions, but professionals who are open to new ideas, while
being at the same time, practical and sensible in selecting and applying them
(Wallace, 1991); similarly, this also helped understanding the meaning of several
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values that may play an important role in the teacher‟s being such as creativity,
organization, attention to detail, and vocation. Mabel also refers to the value of
organization when she states “I learnt you need to be organized with all your material
and papers” which comes to be something practical for teachers.

For Natalia on the other hand, the contribution from her partners represented
the meaning of another value she thinks is “really good” to have. The value of
consistency that for her particular case was important in the use of the language
(English) in the class, and its relevance is evident when she suggests she must speak
every time more English: “In this class I used a 15% of English ...I must improve
this...”

Likewise, there were some other fruitful experiences for the participants in
regards to the relation and interaction with their practicum director (tutor):

“My teacher has taught me to be disciplined, to be consistent and lots of knowledge in
general.” (Yurani, 2

nd

stage interview)

“With my teacher I learnt that a teacher must be complete, patient, and owns a big knowledge.”
(Laura, 2

nd

stage interview)

“One director gave me knowledge about research and then the following director gave me new
things because he used to talk to us from his own experience and this way he encouraged us to go
on.” (Mabel, 2

nd

stage interview)

“Our director had a lot of influence because he said it was important to listen to what others
normally experience in their classes.” (Natalia, 2

nd

stage interview)
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For Yurani and Laura, their learning with their practicum director was beneficial
in terms of values that a teacher should own such as being patient, disciplined, and
consistent. This last value of consistency is also highlighted by Natalia, as we already
pointed, when referring to the experiences with her partners. We also notice the
importance for Mabel, based on her experiences with the tutors she had the chance
to work with in different times, to construct her knowledge about research (how to
carry out a research project, the importance of doing research as part of a teacher‟s
profile, etc.) and the meaning of the fact that a teacher can motivate his own students
by sharing his own personal experiences which might show the students that the
same complexities they deal with in their classes were also experienced by their tutor.
This attitude of sharing personal experiences with one another is also illustrated by
Natalia when she asserts the impact her teacher had on her in regards of
understanding the importance of listening to what peers normally go through in their
classes.

Finally, we also found some other samples that the participants pointed as
important experiences, in a broad way, when being pre-service teachers in their
practicum which helped them in the construction of their knowledge:

“Lesson planning in the teaching practice made me realize that you need knowledge to plan
the class such as the topics, ages, the students‟ context, the pertinence of material, and that you need
rd

to know the kids.” (Natalia, 3 stage interview)
“The teaching practice made me see what is coming, what a classroom is, what it is to know
students, and what the role of the teacher is.” (Mabel, 2

nd

stage interview)
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“The teaching practice makes you face the reality of teaching and understand what you have
rd

chosen to do for a living.” (Natalia, 3 stage interview)

From these excerpts we can notice that for Natalia, one of the tasks that preservice teachers have to work on in their teaching practice stage, such as developing
lesson plans, made her see the importance of the knowledge of different and specific
aspects that teachers need to know about when preparing their classes. Additionally
she pinpoints her experiences, as pre-service teacher, as the ones that marked for
her the point of developing, for the first time, a new and more realistic understanding
of her own profession.

For Mabel, these experiences at this point in her major also marked the period
to construct her knowledge about her students: “The teaching practice made me
see... what it is to know students...” as well as her knowledge of the role of a teacher
and the things that take place inside a classroom.

This second sub-category has referred to the events that the five (5) preservice teachers of this study went through during their teaching practice, and from
which they started building specific areas of knowledge as well as the understanding
of different values that they highlighted as a relevant part of a teacher.

In this first section we have addressed the participants‟ pedagogical
experiences which are understood as containing different stages such as school and
university time when being a student, and additionally the teaching practice time
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when being a student-teacher (pre-service teacher). These stages make part of the
process that the participants have gone through in order to construct their knowledge
base. The following section will focus its attention on answering the second subquestion of this project, and consequently will analyze what the sources for the origin
of the pre-service teachers‟ knowledge base were.

KNOWLEDGE BASE ORIGINS

To answer the second sub-question regarding the knowledge base origins of
the five (5) participants of this study we found three (3) categories: previous and
subsequent educational experiences and reflections, theory and teaching
practice. We explain the first category by means of one (1) sub-category called
personal experiences; the second category is explained through three (3) subcategories called subjects, readings and thesis project whilst the third category is
developed through two (2) sub-categories that we named peers and teachers and
teaching practice contributions: awareness, classroom management, materials
and conflicts.
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Subcategories

Questions

1. Previous and subsequent
educational experiences and

1.1 Personal experiences

reflections

2.1 Subjects

What is the origin of the
knowledge base construction

2.2 Readings
2. Theory

of five (5) pre-service
teachers?

2.3 Thesis Project

3.1 Peers and Teachers

3. Teaching practice

3.2 Teaching practice
contributions:
awareness, classroom
management, materials and
conflicts
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1. PREVIOUS AND SUBSEQUENT EDUCATIONAL EXPERIENCES AND REFLECTIONS

This category makes reference to some experiences the pre-service teachers
had in relation the English language and pedagogy before enrolling in the major
which helped them start considering the possibility of studying the language and
become English teachers. It also mentions how the participants first began to think
about specific knowledge elements they needed for their profession based on some
personal reflections they did after their experiences in the major and more specifically
when they taught for the first time carrying out their teaching practice.

1.1 PERSONAL EXPERIENCES

There are some experiences students may have before entering the university
that imply getting involved with the knowledge that they will further need and master
in their corresponding major. The following are some episodes the participants had
and that represented relevant sources for their knowledge base, and such samples
deal with the benefits from taking some English courses prior the university and
crucial events in a school class:

“At „SENA‟ I remember a marketing teacher who engaged us in big projects and I thought this
was good because I used to stay up late studying, there wasn‟t a boring class, and everything was so
st

dynamic.” (Yurani, 1 stage interview)
“My parents suggested me to take an English course and then I realized I needed English for
everything so I took an English course at „Universidad Distrital‟. The English teacher (Yolima) I had at
„Universidad Distrital‟ made me realize many things and for her I decided to go for this Major. I thought
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learning English in Colombia wasn‟t relevant but this teacher changed my perspective by sharing her
st

personal experiences about the benefits I can get from learning English.” (Laura, 1 stage interview)
“In „El Electronico‟ I liked it because we used to do a lot of dynamics.” Natalia 1

st

stage

interview)
“In the US (school) I had a teacher who used to use catching images a lot so I have
st

implemented the same strategy even in my thesis project.” (Mabel, 1 stage interview)

According to the first sample and based on Yurani‟s experience at “SENA”, we
notice that she created the idea that it is important that teachers can develop
meaningful projects in their classes with their students, which can be interesting but at
the same time demands hard work from them. For Laura on the other hand, the
English course she took at “Universidad Distrital” turned into very influential for her life
because not only she expanded her understanding of the benefits that English has
but also, it was in this starting place in which she took the decision to study the major
in order to become an English teacher, and the previous events took place thanks to
the influence of an English teacher she had when taking this course.

In the end we could also mention that Natalia is the other participant that
shared one of her experiences in regards to taking English courses before entering
the University, in her case in “El Electrónico”, where besides learning about English
itself she grasped the understanding that classes are supposed to be dynamic. And
along with these things taken from different courses, there is one experience, one
class Mabel mentions she had in school which had such an impact on her that the
idea of how to use images in a class started and has accompanied her since she first
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had the experience in this referred class in the US to the point of developing her
research project at the university (La Salle) based on this same topic: image usage.

Additionally there were experiences the participants had apart from peers or
teachers that also helped them in the construction of their knowledge base as
teachers. The following personal reflections are based on experiences they had in the
teaching practice: in the classroom with their students and outside the classroom
while preparing classes.

“The most significant thing is that you get to learn from your own students a lot.” (Julieth, 2

nd

stage interview)

“Lesson planning in the teaching practice made me realize that you need knowledge to plan
the class such as the topics, ages, the students‟ context, the pertinence of material, and that you need
rd

to know the kids.” (Natalia, 3 stage interview)
“It provided me new meaningful experiences when I had to interact with my students enriching
my knowledge for future classes.” (Mabel, survey; April 2009)

Julieth points out that the different experiences she shared with her students
made her realize that she actually learned from them, things that can be taken into
account for her teaching. Inferring Julieth‟s thoughts we can see that she realized that
it is not only the teacher the one who has something to teach but also the students
can provide the teacher with different ideas from their reactions and behaviors. As for
Natalia, she realized that the development of lesson plans demanded to know several
aspects that she needed to keep enriching (materials, students, and the adaptation of
the topics in accordance with their level.) And finally, the experience of interacting
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with students gave Mabel the chance to take into account things that she could use in
other classes.

2. THEORY

This category refers to all the theoretical information the participants acquired
throughout subjects they took, readings they did, and their corresponding research
project they developed during the teaching practice stage in their major. To explain
this category, below we will explain three (3) sub-categories that emerged from it:
subjects, readings, and thesis project.

2.1 SUBJECTS

This sub-category refers to some subjects the participants have taken
throughout their educational experiences and that have represented a significant
contribution to the development and enrichment of their knowledge as English
teachers. Below we present some samples from the data we collected that point out
the relevance of subjects taken by the participants:

“Sharing with teachers outside the class, some academic spaces within the university, and
some subjects about pedagogy, ethics, and English, are some aspects that make you create certain
rd

visions and reflect. This contributes to the knowledge construction.” (Natalia, 3 stage interview)
“I didn‟t like maths (in school) but this teacher (Merceditas) made me enjoy her class because
st

her games and workshops transmitted her like for the subject.” (Natalia, 1 stage interview)
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“A class called “Material Design” which also helped me in terms of knowledge of the classroom
rd

management and strategies.” (Yurani, 3 stage interview)

From the previous excerpts we identify two (2) different aspects that were
relevant for Natalia. Firstly the enrichment in the construction of her perceptions about
the profession by referring to subjects of pedagogy, ethics, and English as the causes
for it, and secondly the fact of making obvious the vocation and the like a teacher can
show for his job throughout different activities he does in class.

On the other hand, the subject entitled “Material Design” was a contribution for
Yuani‟s knowledge about classroom management and some strategies related to it.
These subjects that both Natalia and Yurani took at the university (La Salle) as well
as in school represented starting points for them in regards to their knowledge
construction of specific elements and certain values that teachers need to have.

2.2 READINGS

This sub-category refers to the different academic readings the participants did
during their educational experiences, which came to represent a means in order to
acquire ideas, concepts, theories, and practical tips to be used or taken into account
at the time of teaching. Some samples presented below will illustrate more clearly this
point:

“I thought Paulo Freire was an excellent educator. He made the class not only his but the
rd

students‟ class.” (Mabel, 3 stage interview)
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“De La Salle changed the punishment for love and I think this is the best way to teach because
rd

our students have feelings too.” (Mabel, 3 stage interview)
“Thanks to readings I could put into practice new strategies about classroom management.”
rd

(Julieth, 3 stage interview)
“Readings give you guidance and strategies and they contribute to work better with kids.”
rd

(Laura, 3 stage interview)

Based on Mabel‟s quotes, we can infer that after reading about Paulo Freire,
she constructed a specific idea or vision on how to understand a class, and more
importantly how to understand and see the students in that class. The fact that Mabel
read about Paulo Freire also represented for her to start considering the idea of the
importance of the relation and interaction students and teachers should have among
them. This perception of how teachers should relate with their students is also
illustrated by the conclusions she made after reading about De La Salle saying that
he turned “punishment into love... this is the best way to teach... students have
feelings too.”

In these samples we can also see that the theory that Laura and Julieth read
about contributed to meet their needs as teachers, in their case, to work better with
kids, from which we can infer this was in terms of management, activities, etc.
Readings guided them towards the understanding of different situations in the
classroom; readings also gave Laura and Julieth tools such as strategies, as they
both mention, to know better how to carry out their classes and thus, readings came
to be really useful and helpful for their development as teachers.
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2.3 THESIS PROJECT

In this sub-category we found that the participants also highlighted the
importance of the different thesis projects they carried out based on their experience
in their teaching practice as the origin to learn really useful theories and ideas in order
to apply them in real classroom settings.

The following are some excerpts that show the relevance and importance the
participants gave to the thesis projects they carried out as significant and valuable
sources of their knowledge base:

“The thesis project was a contribution in terms of knowledge of classroom management, and
rd

strategies.” (Yurani, 3 stage interview)
“I learnt that you need to do some research in order to teach a class. You need to be a
researcher at the same time you are a teacher.” (Mabel 2

nd

stage interview)

The first sample leads us to identify the different issues Yurani had to face in
her practicum setting such as classroom management when doing group activities,
when handling students‟ behaviors, etc. and how the thesis project helped her cope
with these difficult situations and acquire knowledge and strategies in relation to this.

In the second sample we can see that Mabel‟s words illustrate the fruitful
experience that a thesis project brings to pre-service teachers, taking into account
that for most of them it was the first time they got acquainted with the development of
a research. She concludes that being a researcher is part of being a teacher and that
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doing research is a beneficial task all teachers should carry out because it enriches
their professional knowledge.

This category has addressed three (3) different sources that for the participants
represented the opportunity to enlarge their theoretical knowledge about specific
elements they need to know for their profession, as well as their awareness of some
important values that should be part of being a teacher.

TEACHING PRACTICE RELATION WITH KNOWLEDGE BASE

3. TEACHING PRACTICE

This third category that emerged from the data analysis in regards to the
second sub-question refers to the experiences in which pre-service teachers had real
classroom setting situations with students and institutions. Here, they had to face real
teaching experiences, for most of them, for the first time. In order to explain this
category, two sub-categories emerged which are called peers and teachers and
teaching practice contributions: awareness, classroom management, materials
and conflicts.

3.1 PEERS AND TEACHERS

This first sub-category makes reference to the peers or other pre-service
teachers that did the practicum in the same setting and that somehow contributed to
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their formation and knowledge base construction as teachers by sharing different
experiences they had throughout their teaching practice; in addition, this sub-category
refers to teachers such as the teaching practice tutor they had and teachers that
somehow played a significant role in this stage for their formation. Some samples will
illustrate clearer why this sub-category came to light in the teaching practice:

“When we saw partners doing or preparing things we would ask them about it and find out new
things.” (Natalia, 2

nd

stage interview)

“With my peers we shared things and ideas to help each other, for example in terms of
strategies.” (Laura, 2

nd

stage interview)

“One director gave me knowledge about research and then the following director gave me new
things because he used to talk to us from his own experience and this way he encouraged us to go
on.” (Mabel, 2

nd

stage interview)

“My teacher has taught me to be disciplined, to be consistent and lots of knowledge in
general.” (Yurani, 2

nd

stage, interview)

In the first two (2) quotes we can see that inquiring about what others were
doing “... preparing things...” in their corresponding classes, resulted in a beneficial
exercise as Natalia could discover “...new things...” that she could take into account
and apply in her own classes. On the other hand, for Laura the different moments she
shared with her peers represented a great opportunity to gather and learn different
information and ideas that came to be meaningful when applying them in her own
classes. The fact that she shared different experiences with her peers turned out to
be a really fruitful moment that helped her construct her knowledge in different
aspects of teaching “... for example in terms of strategies.”

PRE-SERVICE TEACHERS’ KNOWLEDGE BASE: ITS CONSTRUCTION AND COMPONENTS

66

In the same way, Mabel and Yurani referred to the things they gained from
their teaching practice director. Mabel states the benefits in regards to increasing her
knowledge about doing research as well as the importance of being able to motivate
her own students from her own experiences. Additionally, Yurani‟s teaching practice
tutor influenced her directly by teaching her different aspects that are necessary for
teaching such as discipline, consistency, and different tips that helped her in the right
development of her teaching action during her practicum.

Based on the samples above, we see that teaching practice is a powerful
source for the five (5) participants in the construction of their knowledge base;
moreover we can also see a connection with the third sub–question due to the fact
that the teaching practice is intertwined and directly connected to the knowledge base
origins and construction. In this sub-category we just presented (peers and
teachers) there is evidence of the great contribution the teaching practice makes to
knowledge base, consequently we will next continue expanding on this and will
answer right away the third sub-question we posed in the outset of this study
throughout the following sub-category to exemplify the close relation between the
teaching practice and the knowledge base construction.
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3.2 TEACHING PRACTICE CONTRIBUTIONS: AWARENESS, CLASSROOM MANAGEMENT,
MATERIALS AND CONFLICTS

3.2.1 AWARENESS OF STUDENTS

It is in the exercise of being aware of what students need and prefer, in the
day-to-day interaction and work with them, that specific areas of knowledge emerge
and consequently come to be important for teachers to be acquainted with, thus
teachers know what students indirectly demand from them to know. The following are
some excerpts able to exemplify the above mentioned:

“You have to think of their age to organize your activities. When I had little ones, I gave them
material for big ones so they got bored.” (Mabel, 2

nd

stage interview)

“You have to see that there are different learning styles, different personalities so you have to
help them respect what they are.” (Mabel, 2

nd

stage interview)

“It provided me new meaningful experiences when I had to interact with my students enriching
my knowledge for future classes.” (Mabel, survey; April 2009)
“I have to research about students‟ likes, because this can represent the success of an
activity.” (Mabel, journal; August 26, 2008)
“For me it was important to consider what my students like at the moment to plan my classes.”
(Julieth, 2

nd

stage interview)

“I tried to carry out the classes in relation to their day-to-day life.” (Laura, 2

nd

stage interview)

“Students learn and behave better alone in some cases. Students get engaged if you give
them a positive reward, like a happy face.” (Yurani, journal; August 13, 2008)
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According to Mabel‟s words we can mention different aspects. It is important
that teachers can be skillful at adapting the activities they design taking into
consideration the students‟ age and level of proficiency in the language they are
learning. This way teachers can avoid situations in which students get bored or
discouraged by extremely challenging activities they cannot even accomplish, or on
the contrary situations where activities are really easy for students to do and
consequently do not demand enough from their abilities; it is also relevant for Mabel
that teachers know how to deal with the different learning styles that students bring
with them in a natural manner because this way teachers and students themselves
“...respect what they are.” Trainees (teachers) should be aware that there is a variety
of ways of learning (Wallace, 1991); additionally it is throughout the interaction
teachers develop with their students that other necessities come to light such as
knowing what students like and prefer in terms of activities, topics, etc. and its level of
importance is showed by Mabel when asserting that “...this can represent the success
of an activity.”

For both Julieth and Laura it is relevant that teachers keep themselves updated
in relation to the experiences students live every day and the things they relate the
most (current preferences) so that the classes they prepare are connected with the
students‟ personal lives. On the other hand, taking Yurani‟s words we can infer that
teachers need to be able to identify and come up with different strategies that allow
them to get their students engaged and interested in the class and activities carried
out in it.
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In summary, by being aware of the value of the relation and interaction
teachers have with their students, and by being aware that students represent a
major focus of attention for teachers, different areas consequently appear and which
students spontaneously demand teachers to be knowledgeable at: learning styles,
adaptation of activities, likes and preferences, class engagement. As we have seen
according to the participants, these constitute significant elements they need to know
of in order to perform appropriately as English teachers.

3.2.2 CLASSROOM MANAGEMENT

This sub-category deals with one of the most common and referred areas by
the participants when doing their teaching practice. The difficulties for the participants
to keep control in their classes constituted a common pattern that naturally forced
them to inquire about this in order to respond to the demands their students were
representing, and in light of this major issue the pre-service teachers express the
problem it signified, some strategies they used, and the contribution they got from
this:

“I lack group control and more group and ludic activities.” (Yurani, journal; August 27, 2008)
“For me it was shocking the indiscipline problems and from this I based my research project.”
nd

(Yurani, 2 stage interview)
“It is difficult to keep students‟ attention all the time when there are too many students, and
some feel alone.” (Laura, journal; February 26, 2008)
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“Sometimes I feel they know I can‟t control them and this is why they don‟t pay attention to
me.” (Natalia, journal; September 27, 2008)

From the above samples we can see that Natalia, Laura, and Yurani talk about
classroom management as a big inconvenience they experience in their classes, and
this is due to the fact that their classes were large, along with the fact of their
incapability of coping with this situation as stressed by Yurani and Natalia when
saying “I lack group control...” and “...I can‟t control them (students)...” respectively.
Some of the consequences derived from this problem are, on the one hand the loss
of authority before their own students as they could identify how much control the
teachers had over them, and on the other hand the immediate necessity for the preservice teachers to investigate about this in order to handle it properly.

The following samples illustrate some of the things the participants did and
reflected teachers should do in order to have a better management of the classroom:

“I switched some students, specially the ones who didn‟t want to cooperate or carry out the
activity.” (Mabel, journal; August 12, 2008)
“The strategy I used to keep students organized was that I would give the best group a
surprise.” (Laura, journal; February 26, 2008)
“While they were working I walked around checking they were on the corresponding task and
helping them.” (Natalia, journal; March 22, 2008)
“It‟s good to set up the rules of the class at the beginning in order to have control and order.”
(Natalia, journal; March 18, 2008)
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“I think I should vary the way I arrange chairs and give the spaces of the classroom a better
usage to have better control.” (Laura, journal; March 5, 2008)
“I should handle better the time in order to have a better control over activities.” (Laura, journal;
August 12, 2008)

In the two (2) first excerpts we observe that changing the usual position where
students seat in the class, as well as letting them know their positive performance
towards an activity or the complete class will be rewarded, constitute alternatives for
teachers to have students organized. In the two (2) following samples we identify that
monitoring students‟ work while they are on task, and the establishment of clear class
rules since the beginning (the very first class) may help teachers have control and
order in the classroom. Finally, it is suggested by Laura that teachers should be
aware of all the space there is in the classroom so that they can use it properly, and
that setting a time limit for the activities carried out in class may also give teachers
adequate control.

Moreover, the next samples show the important role the teaching practice
played for the participants to enhance their knowledge about classroom management:

“It was useful to understand in teaching practice that you are the one who needs to have
control. The teaching practice gave me tools and confidence in regards to the class control.” (Natalia,
nd

2 stage interview)
“The thesis project was a contribution in terms of knowledge of classroom management and
rd

strategies.” (Yurani, 3 stage interview)
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As stated by Natalia and Yurani, the teaching practice demands teachers to
understand they must represent the authority in the class and consequently exert
control over students and the class in general. It also provides the pre-service
teachers the opportunity to acquire strategies and to expand their knowledge about
this and other issues, considering that one of the tasks students have at this point in
their major is to develop their research project based on a problem they identify in
their own classes.

3.2.3 MATERIALS

In this part we will present some evidence of the material that the participants
pointed the most, along with its relevance for them in the development of their
classes. The use of material in the class represented a fundamental element for the
success of a class as we see next:

“In my classes they had to draw or create something, my classes were very ludic with lots of
material.” (Yurani, 2

nd

stage interview)

“If I don‟t prepare the material, it‟s difficult to carry out the class.” (Natalia, journal; August 27,
2008)

We can identify that the implementation of material helps teachers “...carry out
the class” as pointed by Natalia, and additionally contributes in making classes more
ludic and playful. We can interpret from Yurani‟s words that the more variety of
material there is in the class for students to work with, the more interesting and
catching the classes are. However, we cannot say that all kinds of material have the
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same impact on students in relation to their interests, and this is why we present the
kind of material the participants commented more often:

“I think the students understand better when I use images because it‟s easy for them to make
associations.” (Mabel, journal; August 19, 2008)
“I noticed that students were enthusiastic about organizing images when making a story.”
(Mabel, journal; August 12, 2008)
“I must take into account the size of my images in order to catch everybody‟s attention.”
(Natalia, journal; March 23, 2008)

“In the US I had a teacher who used to use catching images a lot so I have implemented the
st

same strategy even in my thesis project.” (Mabel, 1 stage interview)

The implementation of visuals throughout the usage of images, comes to be a
common pattern and important element for Natalia and Mabel‟s teaching performance
when working with children because they believe these catch students‟ attention and
excitement while they can use them for different purposes such as “...to make
associations” or “...when making a story” as stated by Mabel.

Some other significant elements were highlighted by several participants in
regards to the use of material in class:

“This activity worked because I used different colored charts to represent the explanation of the
verb to be.” (Mabel, journal; March 2, 2008)
“Bringing colorful and creative material motivates and helps for the achievement of the goals.”
(Mabel, journal; September 5, 2008)
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“I noticed that my material was not catching because it was colorless, so I started using colors
and they liked it.” (Natalia, 2

nd

stage interview)

“In this moment I think it is important to come up with activities in which students have fun such
as: songs, contests, movies, dialogues, and dramatizations.” (Laura, journal; March 26, 2008)

In these samples we see that evidently for both Natalia and Mabel it is
important to involve colors in the material they bring for their students to work with
because this way they may feel engaged and motivated to participate and work
actively in the activities proposed by the teacher. In addition, according to Laura
audio-visual material such as songs and movies represent useful resources that
students are more prone to enjoy. It has been generally accepted that teachers
should motivate their students by introducing variety in their lessons (Tsui, 2003).

3.2.4 CONFLICTS TEACHERS SHOULD BE READY FOR

There are many contingencies in the classroom that will affect the development
of the lesson (Tsui, 2003), and it is because of these eventualities that in this last subcategory for this section, we will comment on some situations that can be understood
as unexpected but also demand from teachers, due to their complexity, to know or
have some skills to cope with. As we have said previously, the teaching practice
setting represents for pre-service teachers the experience of dealing for their first time
with real students, real schools, and real contexts and conflicts derived from these.
These different problems the participants referred to result from the spontaneous
exercise that the act of teaching implies (students‟ contexts, attitudes, conceptions,
etc.)
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One of the situations commented by some participants, refers to the events
teachers do not foresee or predict but these take place in a natural way and are a
product of the moment (e.g. a discussion with a student, the loss of material for the
lesson, a sick student, etc.):

“Even though you plan your activities, there might be one you need to change because it didn‟t
rd

work. You never know what is going to happen so you need to improvise.” (Mabel, 3 stage interview)
“There are some things planned that don‟t work whether because kids finish too fast or they
don‟t like what you brought, so in these moments you have to come up with something else and
rd

improvise something that catches their attention.” (Natalia, 3 stage interview)

One skill Natalia and Mabel suggest teachers should have is the ability to
improvise activities that can replace the ones that might turn out to be a failure
according to the flow of the class. The immediacy and unpredictability of classroom
events require that teachers be able to respond to them very quickly, to improvise
when the events are unpredicted, and to be flexible and ready to change their plans
when need arises (Tsui, 2003). Based on the situations mentioned above we can
conclude that improvisation is an element that, due to the fact that teachers cannot
know exactly what is going to happen in the class, can play an important role in order
to solve sudden inconveniences that may take place any time. This is supported by
Borko and Livingston (1989, cited in Tsui, 2003) who propose that teaching not only
involves cognitive skills but also improvisational skills.
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There are other complex situations such as students‟ understanding of learning
and what it represents:

“Few students work because they want to learn, most of them work just because they are
forced to.” (Laura, journal; March 26, 2008)
“I noticed that students help each other as long as they know the teacher is giving them a
grade.” (Julieth, journal; May 16, 2008)

The previous samples indicate the misconception students have about learning
and a miserable condition in which they normally study or learn. On the one hand,
students who become too dependant on grades do not find the appreciation of
learning for their human development, and on the other hand there might be other
circumstances that keep students away from the natural desire of learning so they do
things they do not really want to do. This situation demands teachers to be able to
foster and transmit, throughout their values and actions in their day-to-day practice, a
new sense of how students in general should understand learning.

Other situations that teachers are called out to respond appropriately we take
from the following excerpts:

“When I greeted the students in English they didn‟t respond so I told them that made me sad.”
(Natalia, journal; March 22, 2008)
“Students take any excuse to avoid complying with the activities.” (Laura, journal; August 26,
2008)
“I could identify that some students don‟t like to work with other partners.” (Laura, journal;
March 4, 2008)
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“They said they didn‟t like to read.” (Mabel, journal; February 25, 2008)
“Each kid is a different conflict and sometimes you don‟t know how to handle these situations,
for example when a student faints in the class. How do you expect a student to learn English if his
parents are criminals or if he hasn‟t eaten anything and this is something teachers should take into
account.” (Laura, 2

nd

stage interview)

According to the first sample we could say that teachers have also an
enormous task in terms of encouraging and teaching about values (this aspect will be
addressed when we present the most significant knowledge base components
answering the last question) as we identify, based on Natalia‟s quote, a conflict that
has to do with manners teachers and students share with one another. In the same
way, other values are needed to be encouraged by teachers in order to create a
better environment in the class such as commitment, responsibility, the value of team
work, and the greatness of reading, thus teachers could start avoiding situations such
as the ones mentioned by Laura and Mabel in the second, third, and fourth samples
above.

At last, we see that for Laura is also important that teachers take into
consideration different realities that may affect students‟ performance and natural
behavior in class such as the relation they have with their own families, their physical
and psychological health or condition, and the importance of the places
(neighborhoods, families, contexts) they come from because these certainly have an
impact on students‟ learning processes and the way they normally behave and relate
with others. However, like Laura, it is possible that other pre-service teachers might
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share what she expresses that “...sometimes you don‟t know how to handle these
situations...”

We have addressed several elements that constitute, the same way it did for
the participants of this study, areas that teachers should be knowledgeable and
skillful at dealing with. The classroom is a complex and relatively unpredictable
environment where many things happen very quickly at the same time (Tsui, 2003),
and the fact of knowing how to keep control in your class, how to use material with
your students, and how to handle different complicated situations that even though
they are not straightforward related with instructional things, they surely affect
students‟ learning processes and the educational context as a whole, they make part
of the large repertoire teachers should own to do their job with quality.

In conclusion, the relation between the teaching practice and the knowledge
base construction is that the teaching practice provides the context that embraces a
great variety of elements (situations, realities, complexities, etc.) for pre-service
teachers to perform and to whom they will encounter for the first time: it is the first
time they will be in charge of a group of students; the time they will deal with
misbehavior problems; the time they will learn what the most appropriate way to
interact with students is; the time they will realize to what extent the materials or the
activities in a class are relevant, etc. The teaching practice gives the opportunity to be
in a constant interaction with all these elements and it is in this ongoing interaction
where pre-service teachers gain experience and therefore knowledge about these
elements and areas (the ones we have mentioned throughout this category) which
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can only take place in the mere act of teaching, that is the teaching practice.
Likewise, when pre-service teachers perform, when they are teaching, it is when
having this experience that they can determine what elements of knowledge they
have and which they need further awareness and mastering.

KNOWLEDGE BASE COMPONENTS POINTED BY THE PARTICIPANTS

In this last section we will address what the elements or components of
knowledge base are according to what the participants have stated: language
knowledge, knowledge of students, pedagogical knowledge, knowledge of the
curriculum and teacher personality. From all the specific components mentioned by
the pre-service teachers we will see those of greater significance and higher matter of
concern to them.

1. LANGUAGE KNOWLEDGE

One component of knowledge base that participants considered as one of the
most significant for their profession was the knowledge teachers have of their given
subject matter, and in this case it means the knowledge of the language they teach,
that is English naturally. We can see the importance given to the language knowledge
represented in the survey:
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We see that the sixty percent (60 %) of the participants pointed out that content
knowledge is totally important and in the survey they further commented:

“It is necessary to know the content knowledge in order to become an outstanding professional
in the field.” (Laura)
“In order to teach the language you definitely need to have an excellent language command.”
(Yurani)

The forty percent (40 %) indicated that content knowledge is necessary and
they added:

“The teacher must have command of the four skills because it helps him teach a class with
certainty.” (Julieth)
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“If you don‟t have a language domain it will be more difficult to have a good performance.”
(Natalia)

We can also cite some other straight comments by the pre-service teachers
that show their consideration towards the language as one element teachers should
properly use in their professional practice:

“A teacher who doesn‟t have a good English domain makes it difficult for everyone.” (Laura 3

rd

stage interview)
“A good teacher must handle the disciplinary knowledge.” (Laura, survey; April 2009)
“A teacher must have domain over the language.” (Julieth, survey; April 2009)
“A teacher must domain the topics and subject.” (Yurani, survey; April 2009)
“A teacher must have command and domain of what he teaches.” (Natalia, survey; April 2009)
“One must be knowledgeable of the area he/she handles.” (Mabel, survey; April 2009)

In order to teach something in a proper and effective way one must have
absolute command of what it is the content of teaching. The importance of the
language command in language teaching has been also tackled in a study done in
the city of Medellín (Colombia) by González and Quinchía (2003, as cited by
Aldemar, 2009) in which they demonstrated that the language proficiency of the
teacher educator is an important issue. They further conclude that graduate teacher
education programs should emphasize the language training so that teachers may
have the best language level they can give (González & Quinchía, 2003, as cited by
Aldemar, 2009).
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2. STUDENTS KNOWLEDGE

Another component of knowledge base highlighted as a very fundamental
element that should be taken into consideration when teaching is the one related to
students which according to Schulman‟s proposal (1987) would correspond to the
knowledge of the learners (see literature review). The pre-service teachers of this
study understood that the success of their lessons depended, in great part, on the
information they could find out about their own students because this way they were
able to arrange appropriate activities that could establish a connection and relation to
the students‟ preferences, ways of learning, language proficiency, contexts, and
personal experiences as a whole. Dornyei (2001, p. 63) summarizes in one of his
books that the educational literature advices to “find out what your students‟ goals are
and what topics they want to learn about, then build these into your curriculum as
much as possible.” This is what percentages show:

KNOWLEDGE OF STUDENTS

40%
totally important
necessary
60%
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The sixty percent (60 %) of the participants pointed out that the knowledge of
the students is necessary. They expressed:

“It is important to know what students like and dislike in order to take right decisions when
teaching.” (Julieth)
“It is necessary because they are the key we work with in order to create something. We also
need to take into account that they are not machines but human beings.” (Natalia)

Meanwhile the forty percent (40 %) of the participants said that knowledge of
the students is totally important:

“The teacher and the students are the main characters in the teaching action and there must
always be a close connection for which it is necessary to know the students, both the teacher and the
students are equally important.” (Laura).

Along with the previous evidence we present next some of their reflections and
suggestions that keep relation with the knowledge of students teachers should have:

“You have to think of their age to organize your activities. When I had little ones, I gave them
material for bigger ones so they get bored.” (Mabel, 2

nd

stage interview)

“You have to see that there are different learning styles, different personalities so you have to
help them respecting what they are.” (Mabel, 2

nd

stage interview)

“The activities are the key point for the class success; you have to select the appropriate
activity for the level.” (Mabel, 2

nd

stage interview)

“It‟s important to get to know about all the learning styles students have” (Laura, 2
interview)

nd

stage
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“The teacher must know students‟ context, interests, and expectations towards their own
education.” (Laura, survey; April 2009)
“One must handle pedagogy and know strengths and weaknesses of students.” Laura, survey;
April 2009)

Students constitute the target of education and consequently teachers‟
decisions, regarding their professional and pedagogical practice, must be made
thinking exclusively about them. The above presented samples imply the relevance of
the relationship and communication that teachers build with their own students in
order to get to know and be informed of different aspects they need to be fully aware
of so that teachers can directly meet students‟ needs. We can find additional support
to the importance of the knowledge of students in Giroux‟s words (1999 as cited by
Becerra, 2005) when he points out that teachers should construct curricula that draw
upon cultural resources that students bring with them to the school. This suggests not
only taking the languages, histories, experiences, and voices of the students
seriously, but also integrating what is taught in schools to the dynamics of everyday
life.

3. PEDAGOGICAL KNOWLEDGE

“Novice teachers know a lot of general theoretical principles however they
ignore how to put them into practice when dealing with students‟ specific needs and
unique situations so they adopt the old traditional teaching methods because these
bring confidence for them to survive” (Benejam, 1993, p. 345 as cited by Estepa,
2000, p. 1). The previous mentioned by Benejam might also constitute one of the
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most common complains when students have poor teachers and talk about it and this
would demand the need for teachers to know about pedagogy as we will see next in
the survey results in relation to this knowledge component which Schulman (1987)
called general pedagogic knowledge (see literature review):

Sixty percent (60 %) of the participants stated that the pedagogical knowledge
is totally important:

“Because it‟s not enough to have content knowledge, you need to know how, to whom, and in
which context to teach.” (Yurani)

On the other hand, the forty percent (40 %) of them expressed that the
pedagogical knowledge is necessary:
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“The teacher does not only have to teach a class but he must also bear in mind he is shaping
people‟s critical think towards life.” (Julieth)

There are some aspects the participants made explicit reference to that we
would like to allude to so that we make clearer their concern about pedagogical
knowledge in a more specific way and further support what the percentages show in
the survey.

Since we live in a culture in which we are used to being very visual, it is
important for teachers to know how to use and implement materials in their classes
and specially the ones that involve imagery so that students‟ attention and interest
can be caught and stimulated. According to The Center for Autism and Related
Disabilities (2003 as cited by Fisher & Haufe 2009), visual communication tools such
as objects, photograph, picture symbols, daily schedules and choice boards can
provide the supports necessary to greatly improve a child‟s understanding and ability
to communicate, helping children be more active, independent and successful
participants in their lives. We interpret the concern of the pedagogical knowledge
through the use of visual material commented from the following passages:

“Bringing colorful and creative material motivates and helps for the achievement of the goals.”
(Mabel, journal; September 5, 2008)
“If I don‟t prepare the material, it‟s difficult to carry out the class.” (Natalia, journal; August 27,
2008)
“I noticed that my material was not catching because it was colorless, so I started using colors
and they liked it.” (Natalia, 2

nd

stage interview)

87

PRE-SERVICE TEACHERS’ KNOWLEDGE BASE: ITS CONSTRUCTION AND COMPONENTS

“A suitable way to motivate students to work cooperatively is to develop group activities using
images that help them interact.” (Laura, journal; August 19, 2008)

Pedagogical knowledge was also represented through activities which were a
matter of concern for two of the participants in this study, and along with visual
materials activities can also help catch and engage students to the class itself. This is
what they expressed in relation to this:

“The activities are the key point for the class success, you have to select the appropriate
activity to the level.” (Mabel, 2

nd

stage interview)

“It‟s important to have catching activities in the class.” (Laura, 2

nd

stage interview)

“I always try to be creative in my classes and to avoid boring classes.” (Laura, 3

rd

stage

interview)

We can say based on the samples that throughout the development of
activities teachers have the possibility to make their classes be creative, interesting
and catching for students. We would like to mention the most motivating
characteristics that Dornyei (2001) believes activities (tasks) should have in order to
be interesting: challenge, interesting content, the novelty element, the intriguing
element, the exotic element, the fantasy element, the personal element, competition,
tangible outcome and humor.

Moreover we can identify that Natalia believes it is important for teachers to be
knowledgeable at pedagogy when she makes the following comments that have to do
with the control of a class:
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“It‟s good to set up the rules of the class at the beginning in order to have control and order.”
(Natalia, journal; March 18, 2008)
“I felt a lot of respect for the coordinator in that school because everywhere she went, with her
strong voice she shouted and everybody was there with her. She told us we all lacked class control.”
(Natalia, 2

nd

stage interview)

Yelling is not a very healthy or advisable strategy to cope with classroom
management issues such as talkative and chatty students, and it is certainly not the
most effective or the only one as some pre-service teachers might believe or as we
figured out it is to Natalia in the second sample above. There are other alternatives
and strategies to cope with this and other problems when having control of the class
and Natalia herself mentions one (setting up class rules) teachers can try. Although
setting up class rules may be one strategy to deal with this type of inconveniences
there are other strategies at teachers‟ disposal and it is relevant that teachers know
about them as they are likely to encounter these situations every day.

Taylor (2009, p. 3) declares that “teachers are faced with classroom issues
such as excessive talking during instruction, getting out of seat without permission,
throwing objects across the room, sleeping during classroom instruction and
disrespect to the teacher. It is important that teachers find creative ways to deal with
the issues as well as provide quality instruction in the classroom.”

Another specific aspect from which we can identify the pre-service teachers‟
interest in the pedagogical knowledge is the one related to informal assessment and
providing feedback in a way that can drive students motivated:
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“It is a must to monitor students‟ work because this pulls them to work.” (Laura, journal; August
19, 2008)
“I think the way to assess in a formative way is also part of the knowledge a teacher must
have. Not only when you give grades but when you tell a student „look how great you did today‟.”
rd

(Natalia, 3 stage interview)

The way we provide feedback, for example the language we use, the gestures
we make and the attitude we have may motivate or demotivate students. Monitoring
may be a way to show students that the teacher cares and is interested in their work
and performance; and in the same way what is suggested by Natalia which would
correspond to informal assessment is another representation of how teachers can
motivate students, in this case (Natalia‟s quote) providing motivational feedback.
“Feedback can have – when it is due and appropriate – a gratifying function, that is,
by offering praise it can increase learner satisfaction and lift the learning spirit .....
Celebrations often involve giving praise, which is welcome if it focuses on our
appreciation of the students‟ efforts and accomplishments rather than on their role in
pleasing the teacher” (Dornyei, 2001, p. 123-126).

Lastly, one final aspect the pre-service teachers express and give relevance to
a teacher‟s pedagogical knowledge is leading students to question when asserting
teachers also need to know how to foster students‟ critical thinking as these two
participants advice:

rd

“We as teachers must foster criticism on students.” (Laura, 3 stage interview)
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“The teacher does not only have to teach a class but he must also bear in mind he is shaping
people‟s critical thinking towards life.” (Julieth, survey; April 2009)

Students are prepared not only for academic and professional purposes such
as getting a job but they should also be prepared for life in which there is a society
that poses different complexities (social, cultural, religious, etc.) teachers are
expected to completely understand and to thoroughly analyze and reflect upon.
“Teachers in school and colleges must see more, think more, and understand more
than the average man and woman of the society in which they live ..... His job is
understanding a large and important area of the world‟s activity and achievement and
making it viable for the young. He should expect to understand more and more of it as
the years go by” (Highet, 1954, p. 49).

4. KNOWLEDGE OF THE CURRICULUM

One last component of knowledge base for the pre-service teachers is the
curriculum which we could say is regarded with a little less level of importance since
they barely allude to it but in the survey:
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In this graphic the numbers indicate that the sixty percent (60 %) of the
participants pointed out that knowledge of the curriculum is totally important and
Laura and Mabel further stated:

“The curriculum must be adapted to students‟ interests and possibilities.” (Laura)
“The curriculum helps the professional have an order on the content he needs to implement.”
(Mabel)

Twenty percent (20 %) of the pre-service teachers said that knowledge of the
curriculum is necessary:

“It is necessary that the teacher has clear objectives so that he teaches effective classes.”
(Julieth)
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And the remaining twenty percent (20 %) of them stated that knowledge of the
curriculum is not so necessary and Natalia explained:

“Because it is something that changes on a regular basis, it changes constantly.” (Natalia)

The curriculum is “the entity that is concerned with a general rationale for
formulating policy decisions and combining educational-cultural goals with language
goals” (Dubin & Olshtain, 1987; Henderson & Hawthorne, 1995 as cited by Aldemar,
2005, p. 107). However, the curriculum in this case does not seem to be understood
the same way by the participants and instead it appears to be seen in a traditional
and common way, that is as a syllabus, a table of contents which directs its attention
to a single course in terms, for example, of what the course is about or why it is being
taught. Above Mabel referred to it as “... content he (the teacher) needs to
implement.”

5. TEACHER CHARACTER

Another significant aspect that we found in the data does not refer specifically
to any of the possible components that make part of the knowledge base of a teacher
but instead it refers to the teacher‟s character. “Character is considered as a
sociomoral competency that incorporates moral action, moral values, moral
personality, moral emotions, moral reasoning, moral identity, and foundational
characteristics” (Bajovic, Rizzo, Engemann, 2009, p. 3).
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In other words, the participants not only talked about what a teacher should
know but they also made high reference to what they feel a teacher should be like. As
important as the knowledge teachers have is, there is obviously another part of
teachers that also plays an important role when doing their job, and it is the fact that
they are individuals with specific ways of feeling, behaving, and perceiving or
conceptualizing the world they live in, and it is according to these patterns that they
rule their actions in the classroom. Teaching involves emotions, which cannot be
systematically evaluated and employed, and human values, which are quite outside
the grasp of science (Highet, 1954). People, for instance, have their own way to talk
and relate to others, and the way they do this is what determines the relation they
have with each other; just the way the teacher greets his own students at the
beginning of a class may cause different reactions. A student‟s reaction to a teacher
who greets with interest and excitement might be quite different from the reaction to
the teacher who does it grudgingly and frowning.

This human side of teachers is what has been pointed with significant attention
and which leads us to say that what teachers can show and transmit as human
beings with their emotions, values, principles and qualities may be as impacting and
influential as the knowledge they hold. It means they can affect their own students for
the better as well as sometimes for the worse with their character as much as they
can and they do with their knowledge. The following are some samples which suggest
the top qualities teachers should be expected to have:
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“A teacher needs vocation, disposition, and the ability to transmit it.” (Laura, 3

rd

stage

interview)
“The teacher must be respectful with her students.” (Laura, survey; April 2009)
“One must be respectful, honest, a model worth following.” (Julieth, survey; April 2009)
“One must be responsible, and capable of having inter and intra personal relations.” (Yurani,
survey; April 2009)
“One must be honest and responsible.” (Natalia, survey; April 2009)
“One needs to show passion for what he/she does.” (Natalia, survey; April 2009)
“There are some good teachers for me because they show great passion for their job.”
rd

(Natalia, 3 stage interview)
“One must be responsible, honest, punctual, humane, and integral.” (Mabel, survey; April
2009)

According to these samples it is clear that the most important qualities and
values teachers should have rank among respect, responsibility, honesty and others
for which we can say would correspond to the most traditional qualities one can
naturally think of a professional. Now, vocation and passion as mentioned above by
Laura and Natalia respectively can be two deciding qualities taking into consideration
that at the university, and specially being in the teaching practice where one has a
more realistic contact with the major, it is not unlikely to find students crashing with
the reality that indicates that it is not what they really wanted to do professionally and
so some students might discover it is not what they honestly want for their lives and
yet some continue to do it like this even though they know they do not have the
vocation or the passion for it. There are millions of people doing the same thing every
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day all over the world. They have a job they hate, they perform it grudgingly and
inefficiently, they make it more difficult for themselves and for everybody associated
with them (Highet, 1954). It is possible that the participants of this study might have
seen similar cases or they might even be the case themselves which leads them to
think of vocation and passion as two of the most valuable qualities teachers should
have, and moreover it leads them to agree with Highet (1954) when asserting that the
second most important aspect of good teaching is that the teacher must like his
subject.

There was another element that we could acknowledge from the participants‟
words when they referred to the importance of the way a teacher is and behaves as a
person in his daily work and it has to do with the attitude he should have. According to
Warren “attitude is a condition of readiness for a certain type of activity” (1934, p.1);
“an attitude is a predisposition to experience, to be motivated by, and to act toward, a
class of objects in a predictable manner” (Smith, Bruner, & White, 1956, p. 1). In this
sense there may be several things that demand teachers to have disposition in order
to be efficient at what they do as the next samples imply:

“One must update throughout time.” (Mabel, survey; April 2009)
“The teacher was too strict, so one shouldn‟t be just strict but also show understanding and
st

affection towards students.” (Julieth, 1 stage interview)
”He was a good teacher because he had good classroom management and was caring with
st

students.” (Yurani, 1 stage interview)
st

“I liked my teacher Cony because she was caring with me.” (Natalia, 1 stage interview)
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“I had a good relationship with my teachers at secondary school because this time they were
st

not just focused on academic things but also on human things.” (Natalia, 1 stage interview)
“I got along with my teachers in the US because they were humble, patient, and willing to
st

help.” (Mabel, 1 stage interview)

What the excerpts show is an evident approval by the participants of the
teachers they recall relating to when they were in primary and secondary school as
they state they liked and thought their teachers were good because they were willing
and showed disposition to understand, help, love, and care for them. It is also
important, as Mabel suggests the need for a teacher to keep himself updated due to
the fact that new tendencies, approaches, technologies and strategies to enhance
teaching arise and consequently teachers need to be permanently well-informed and
fully ready to cope with them or any other demands.

Along with attitude we also found that some of the comments may have been
directed to abilities and skills that the pre-service teachers remembered their teachers
had and therefore now think of these skills as beneficial to develop:

“The teacher tries to get the student understand that certain knowledge is important for his
rd

whole life because it is formatting him as a being.” (Natalia, 3 stage interview)
“My teacher Carmen Elisa in secondary school was really loving and caring with the students,
st

she was a good advisor and you felt you could trust her.” (Laura, 1 stage interview)
“I liked this teacher because she taught philosophy through real life examples or stories that
st

made us reflect upon our own lives.” (Laura, 1 stage interview)
“I think a teacher must know how to relate with the student so that the student understands.”
(Laura, 2

nd

stage interview)
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stage interview)

“I learnt that you need to do some research in order to teach a class. You need to be a
researcher teacher at the same time.” (Mabel, 2

nd

stage interview)

From Laura‟s point of view we understand it is positive that a teacher could
have the ability to be pertinent when giving advice to his students because this way
they would be more prone to see him as a dependable and trustworthy person: “... I
felt I could trust her (teacher Carmen Elisa) ...” It is also important for Laura that a
teacher is able to make the student clearly see the connection of what he teaches
and its contribution to the student‟s life which is also evident for Natalia when saying
that the teacher “tries to get the student understand that certain knowledge is
important for his whole life... “

The penultimate excerpt by Laura suggests the ability for a teacher to make
students see what the connection between what he teaches and the students‟ life is.
This certainly constitutes a very important ability because it is by doing this that
students can ever understand why they go to school and are taught this and that for.
In relation to this responsibility of the teacher to make his subject relevant to his
learners, Highet (1954, p. 32) thinks of this example:

If a youth, sizing up the professor of medieval history, decides that he is a tremendous expert
in the history of the Middle Ages and a deadly bore in everything else, he is apt to conclude that
medieval history makes a man a deadly bore. If on the other hand he finds that the man is filled with
lively interest in the contemporary world, that he actually knows more about it because, through his
training, he understands it better, that the practice of the intellectual life, so far from making him vague
and remote, has made him wise and competent, the youth will conclude without further evidence that
medieval history is a valuable interest.
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Mabel, on the other hand, introduces the idea of a person who is a teacher and
a researcher at the same time, and whether understood as a skill, quality or any other
pattern it is clear anyhow that the fact of taking an active research role brings
teachers the opportunity to enrich their pedagogical practices: it gives them the
chance to deal with issues of their biggest concern, and deepen their knowledge
about the problems they encounter everyday with their own students. The advantages
of doing research are also addressed by Consilz when asserting that in this process
“teachers can identify the concept of a theory using evident and argument found in
their research. Logical argument, critical thinking and problem solving skills will be
developed from the process of conducting research. Consequently, pedagogical skills
will be developed too. This has improved the teachers‟ preparation in teaching and
enlightens students in their learning environment. Hence, the research held can
enhance the teacher quality and teachers can explore their knowledge of the subject
in depth” (2008, p. 3). And as we have seen in previous samples when referring to the
teaching practice and the development of her thesis project, for Mabel the experience
of doing research had a major impact on her way of teaching, not only in the use of
visual materials but also in other different topics such as class control and students‟
assessment, and they all become evidence of the advantages for teachers who at the
same time carry out research as Mabel advices.

Finally, the next passages will demonstrate the same consideration of the
character of a teacher in terms of the values we can see the participants favored most
throughout their actions in the classroom and the things they mention they normally
used to do in their classes:
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“I asked them to organize the room before leaving the classroom.” (Yurani, journal; September
8, 2008)
“I greeted everyone and just few answered back, so I insisted until all of them answered.”
(Yurani, journal; September 3, 2008)
“It is important to do group activities because students learn about tolerance and
cooperativeness and that is a key element in learning.” (Laura, journal; August 12, 2008)
“I used to teach them things like praying, being a good partner, etc., how to create a human
being.” (Laura, 2

nd

stage interview)

“When I greeted the students in English they didn‟t respond so I told them that made me sad.”
(Natalia, journal; March 22, 2008)
“I started the class by praying with them all.” (Natalia, journal; August 12, 2008)
“I tried to make them see that they needed to respect each other. I used to do lots of reflections
in the class about how students should relate with each other.” (Natalia, 2

nd

stage interview)

“I think one must address students with respect so that they respect you.” (Julieth, 2

nd

stage

interview)

From the previous passages we can observe by usual activities carried out by
the pre-service teachers that fundamental values and principles such as good
manners (greeting people), relations based on respect, being understanding and
supportive with classmates when working in groups, being organized in the classroom
and conserving the environment, as well as cultural values in the vein of faith
evidently are a matter of concern and should be encouraged by teachers in order to
“... create a human being” as Laura asserts is what she tried to do with her students.
This finding is what allows us to see their concept of an education that does not leave
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in the oblivion but instead helps in the caring and development of students‟ character,
a concern for which Ediger (1997, p. 9) stated the following:

“Character development should definitely be a salient part of the curriculum. I believe that
unless one possesses strong traits of morality and character, there is little of value within the human
being. In society, people do act in a lawless manner with violent behavior. Even with a lack of
politeness and with abrasive behavior, situations become unenjoyable and untenable. Certainly,
standards of behavior in school and in society can be improved upon. I believe character education
may assist in improving behavior in groups as well as individually.”

It has been demonstrated by the participants‟ voice that the teacher has a
major responsibility in regards to the contribution in the shaping of students‟
character, individuals‟ character in Edger‟s words, which may be as important and
meaningful as the responsibility they have in helping students master the content of
their given discipline, that is to say that if it is relevant to help students learn the
proper use of English, then it is also relevant to help students learn the proper
behavior of a citizen within his society. We can further see this same idea when
Yurani points it out like this:

“It is not only about teaching a class but also teaching how to construct a being and help
rd

students in their personal growth”. (Yurani 3 stage interview)
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CONCLUSIONS

The main objectives in this study were to identify the process the participants
went through to construct their knowledge base; to find the origin of their knowledge
base; to establish the relation between the teaching practice and their knowledge
construction; and finally to determine which components of knowledge they regard as
the most significant ones for their profession.

For the purpose of answering the first question (What has been the process
that five (5) pre-service teachers have gone through in order to build their Knowledge
Base?), we established the category “pedagogical experiences” thinking about the
remarkable academic moments they have had along the way. We explained this
through significant events that took place when they were students “as students” and
also when they were teachers “as pre-service teachers” and these were the two
subcategories we developed.

On the one hand, the first subcategory reveled moments the participants
remembered having in school and in the university as students which came to be
meaningful since they reflected on the connections and implications those
experiences had had on what they knew up until the present time. The experiences
they mentioned showed evident contribution to their knowledge of pedagogy,
knowledge of students and knowledge of language; furthermore they helped, in the
case of some participants, develop the desire to become English teachers as well as
their formation in morals, ethics and values.
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On the other hand, the second subcategory presented the teaching practice as
a crucial stage for them to broaden their knowledge of pedagogy (use of resources,
use of visuals, strategies implementation, and motivating students), knowledge of
students, knowledge of research, the importance of different values and the
development of a more realistic understanding of the profession. All the previous
resulted from the interaction and experiences shared with students, peers and the
practicum tutor.

Subsequently, the answer we can give to the first question is that the process
the pre-service teachers have gone through to build their knowledge base is given
and constructed by a series of outstanding events and experiences lived in several
stages of what has been their academic journey. Stages such as school, university
and the teaching practice within the major in the university have been the settings of
different potential learning experiences, as students and as teachers as well, with
enough relevance to establish themselves as the cornerstones and as a synonym of
true knowledge grasping and profit.

In relation to the second question (What is the origin of the knowledge base
construction of five (5) pre-service teachers?), we presented two categories: previous
and subsequent educational experiences and reflections; and theory.

The former which was developed through the subcategory “personal
experiences” was seen as experiences pre-service teachers had before studying in
the university, such as taking courses of English or other disciplines which helped
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them construct a first vision of different aspects worthy of consideration to imitate later
such as the positive side of working with projects in a class, the importance of the
dynamics in a lesson and the understanding of the benefits of learning English which
can be translated to the representation of the way they first started to get in touch with
specific components of knowledge, for instance the content knowledge (English) and
the pedagogical knowledge. This subcategory was also seen as the reflections they
drew upon their experiences as teachers in the teaching practice in which they found
different sources of knowledge such as the students they interacted with and their
lesson planning work.

The latter was understood as the theoretical information acquired by means of
“subjects”, “readings” and “thesis project” which constituted the subcategories we
referred to. We saw in the findings that in these spaces in which they were supposed
to learn theory-related knowledge, not only they did so but they also concluded they
learned some practical aspects as well. We showed that some subjects they took
were the source of knowledge for pedagogical theory but these were also the basis
for grasping additional practical aspects, for instance the creation of clear perceptions
about the major and the profession as well as the will and vocation a teacher can
transmit when teaching; on the other hand, readings constituted another source for
the participants to acquire pedagogical knowledge (tools and strategies to carry out a
class), knowledge of students (how to see them in a class and what relation and
interaction should be established with them) and a general guidance and vision to
understand several situations within the classroom; and finally the thesis project was
the chance for some pre-service teachers to start researching in depth topics of
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concern such as handling students‟ misbehaviors, and in the same way it was the
origin of the construction of the knowledge about carrying out research itself.

As a result and according to the participants we could say that the origin of
their knowledge base is found in six (6) direct sources of knowledge: 1) courses they
took before university; 2) some subjects taken during the major; 3) useful readings
they did in the university; 4) lesson planning for their own classes; 5) their own
students in the teaching practice; 6) and their thesis. All these previous aspects were
the hook with which they established their first connections with the development and
growth of their knowledge base components: language knowledge, pedagogical
knowledge, knowledge of students and the beginning of the construction of a much
clearer perspective about the major and the profession itself.

As for the third question in the study (What is the relation between students‟
teaching practice (practicum) and their Knowledge Base construction?), we answered
it by addressing the category of “teaching practice” and two subcategories called
“peers and teachers” and “teaching practice contributions: awareness of students,
classroom management, materials

and conflicts”. We witnessed in the first

subcategory that the participants learned meaningful things based on the interaction
they had with their practicum partners and their teachers (tutors), too; and what they
learned was represented in their pedagogical knowledge, knowledge about doing
research and different fundamental values in the teacher‟s personality.
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In the second subcategory we saw that because of the straight forward
interaction there was between the pre-service teachers and the students in the
teaching practice, an awareness of what was needed to know about students took
place and the participants learned about students‟ different learning styles and the
relevance of discovering what they like and prefer so classes keep a close relation to
their own lives and consequently students can be engaged in a more meaningful way;
it was also shown that a regular and common problem they encountered in their
classes was classroom management and it was seen that the fact of having this issue
forced pre-service teachers, naturally, to inquire and deepen their knowledge about
this as they did and shared with us some of the strategies they learned and used to
apply in light of this situation; likewise, it was revealed that in the objective of
engaging their students to their day-to-day classes the pre-service teachers reflected
that the use of materials was a very important aspect to succeed highlighting the use
of colorful visuals; in the end, the teaching practice was another contribution to
knowledge base construction and awareness in the sense that it was in this setting
pre-service teachers met several unexpected conflicts they mat have not been
previously trained for drawing attention to the importance of improvisation, teaching
values and being a role model in them and the consideration and reflection of
students‟ realities and contexts to understand the reasons for their performances in
the classroom.

Thus, we could say that the relation between the teaching practice and the
knowledge base construction is that given that the teaching practice is the scenario
and stage where pre-service teachers first establish a realistic connection and
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interaction with all the elements that take place in here (preparing classes, relating
with students, relating with peers or colleagues, etc.), it is in this constant relation with
these elements that occur in the act of teaching that demands pre-service teachers to
be on a permanent learning experience and knowledge enrichment because when
one teaches one faces a variety of demands that need to be tackled and in order to
be ready to deal with all demands one needs to be on a lasting knowledge pursuit
and construction which can be achieved by different means such as reading, carrying
out research, interacting with colleagues, students and parents, being an active
participant of reflection and experience-sharing scenarios as congresses and
conferences, etc.

Finally, in regards to the fourth question (What are the chief components of the
knowledge base students strongly consider as the most significant for their
profession?) we discovered four (4) principal components: 1) language knowledge; 2)
knowledge of students; 3) pedagogical knowledge; 4) and teacher character.
According to the numbers shown in the survey, three participants said that the
language knowledge is totally important and the rest indicated it was necessary; in
regards to the knowledge of students two participants stated it was totally important
while three of them said it was necessary; and as for the pedagogical knowledge
three of them said it was totally important whereas two considered it as necessary.
Furthermore, we encountered a fourth aspect that even though it cannot be regarded
as knowledge itself it made part of the participants‟ comments and reflections in a
very repetitive and significant way which was the values, principles and morals that
constitute the teacher‟s character. This indicates that teaching does not only involve
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knowledge but it also involves the understanding of teachers as social beings and
individuals who are called to contribute in peoples‟ cognitive development as well as
their social development.

In accordance with Carreras (1997 as cited by Ramirez 2007, 14) “...schools
are expected to promote learning experiences in which the students can grow as
persons with values and abilities to interact with others” and in light of this educational
perspective and vision professor Odilia Ramirez (Ramirez, 2007, p. 12) is convinced
that “the English class should be another means to reinforce the values students
need to become better citizens.”

One last knowledge base component shyly mentioned by the participants was
the knowledge of the curriculum which was the one component they barely made
reference to leading us to conclude that there is not much reflection or information
about the curriculum. According to the survey it was seen that three pre-service
teachers said this knowledge component was totally important; one of them thought it
was necessary; and the other said it was not so necessary. In this case the
knowledge of the curriculum did not seem to be as significant as the rest we
addressed and it was further interpreted that it was understood as the table of
contents as a syllabus would recommend. According to Aldemar (2009, p. 107) “a
curriculum embraces not only the contents to be studied or the syllabus, but all that
intervenes in the teaching–learning process: such as the students, teachers, parents,
language vision, methodologies, techniques, materials and the administrative
functions.”
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IMPLICATIONS

Throughout the development of this study different aspects of further
consideration can be mentioned. Taking into account the fourth element highlighted
as one of the most significant that is related to teachers‟ character and their values
according to the participants of the study, one concern arises associated with the
duality between two realities: the teachers who wanted to be teachers and the others
who had to be teachers for several factors and how these two different conditions
intervene in the development of the most fundamental values, principles and qualities
teachers are to adopt. Additionally, in light of the previous situation the incorporation
of values in the field of teacher education may be another aspect to consider.

The present study and its results may contribute to elucidate the understanding
of the teaching profession for novice pre-service teachers so they can enrich their
early and sometimes shallow perspective towards the major and what entails to be an
English teacher. It could also help encourage and liven up teaching education
programs to reflect upon their principles and values and how these favor the effective
and potential development of which components of knowledge base. Having said the
previous, we can mention another aspect to take into account for further studies
which would be the knowledge base components that should be more emphasized in
language programs given that as we saw in this study findings showed that the
participants considered there are some knowledge base components more relevant
than others.
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Moreover, it is interesting to see how students and pre-service teachers
understand teachers as characters of knowledge and additionally as characters of
values or what we could call human beings. In accordance with this study we could
say that the addition of the being to the knowledge of the teacher marks an important
duality of the understanding of teachers that indicates that just as teachers need to
know of their profession, the same way they need to be in it since it is not the being of
a regular person but the being of a teacher. We would like to list next the twelve
personal and professional characteristics of an effective teacher according to a study
carried out by Walker (2008) that presents another perspective about a general
personality of teachers, a broad being of teachers:

1. PREPARED: the most effective teachers come to class each day ready to
teach.
2. POSITIVE: the most effective teachers have optimistic attitudes about teachers
and about students.
3. HOLD HIGH EXPECTATIONS: the most effective teachers set no limits on
students and believe everyone can be successful.
4. CREATIVE: the most effective teachers are resourceful and inventive in how
they teach their classes.
5. FAIR: the most effective teachers handle students and grading fairly.
6. DISPLAY

A

PERSONAL

TOUCH:

the

most

effective

teachers

are

approachable.
7. CULTIVATE A SENSE OF BELONGING: the most effective teachers have a
way of making students feel welcome and comfortable in their classrooms.
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8. COMPASSIONATE: the most effective teachers are concerned about students‟
personal problems and can relate to them and their problems.
9. HAVE A SENSE OF HUMOR: the most effective teachers do not take
everything seriously and make learning fun.
10. RESPECT STUDENTS: the most effective teachers do not deliberately
embarrass students.
11. FORGIVING: the most effective teachers do not hold grudges.
12. ADMIT MISTAKES: the most effective teachers are quick to admit being
wrong.

On the whole, inquiring about teachers‟ knowledge base implies learning about
the origin and justification of how teachers and students‟ learning processes take
place; it represents clarifying the understanding of a general educational perspective
and approach; it means to understand the dimension and the complexity of being
teachers of English; and how teachers and education in a broad way work and meet
the world‟s educational and social demands.
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ANNEXES

ANNEX 1: ENCUESTA

ENCUESTA SOBRE EL DESARROLLO DEL CONOCIMIENTO PROFESIONAL
Esta encuesta tiene como objetivo indagar sobre las experiencias y conceptos que
sus participantes pueden aportar para el mejor entendimiento de la construcción de
su saber como profesionales. Le agradecemos contestar con la mayor honestidad y
claridad posible.
Nombre:
______________________________________________________________
I.

Marque con una X la respuesta que corresponda y siga las instrucciones
minuciosamente.

1. ¿Hasta qué punto considera que sus experiencias como estudiante en la primaria y
secundaria han influenciado su construcción como profesor?
______ Mucho
______ Medianamente
______ Nada
a) Amplíe su respuesta …
_______________________________________________________________________
_______________________________________________________________________
_______________________________________________________________________
_______________________________________________________________________
______________________________________________
2. ¿Qué tanta influencia han tenido los primeros 6 semestres de la universidad en el
desarrollo de su conocimiento como profesional?
______ Mucho
______ Medianamente
______ Nada
a) Amplíe su respuesta...
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
___________________________________________
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3. ¿Qué tanta influencia ha tenido la práctica pedagógica en el desarrollo de su
conocimiento como profesional?
______ Mucho
______ Medianamente
______ Nada
a) Amplíe su respuesta ...
_______________________________________________________________________
_______________________________________________________________________
_______________________________________________________________________
_______________________________________________________________________
______________________________________________
4. ¿Qué tanta influencia han tenido otras experiencias fuera de la escuela, colegio y
Universidad en su formación como profesional?
______ Mucho
______ Medianamente
______ Nada
a) Amplíe su respuesta ...
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
___________________________________________

5. ¿Qué tanta influencia han tenido personas en particular en la construcción de su
desarrollo profesional?
______ Mucho
______ Medianamente
______ Nada
a) De acuerdo a su respuesta explique de una manera clara quien(es) y de de qué forma
esta(s) persona(s) ha(n) influenciado en su formación profesional y cómo se dio dicho
proceso.
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
__________________
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Responda de manera clara las siguientes preguntas.

1. ¿Cuáles son las características de un buen profesor en su concepto?
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________
2. ¿Cuáles componentes puede identificar como los más significativos para llegar a ser
profesional en su área? Seleccione entre 1, 2 y 3. Siendo N1 necesario, N2 no tan
necesario y N3 imprescindible. Luego siga las instrucciones después de cada
respuesta.
Conocimiento del idioma _____ 1 _____ 2 _____ 3
Amplíe su respuesta:
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
___________________________________________

Conocimientos pedagógicos _____ 1 _____ 2 _____ 3
Amplíe su respuesta:
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
___________________________________________
:
Conocimiento del currículo _____ 1 _____ 2 _____ 3
Amplíe su respuesta:
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
___________________________________________
Conocimiento del contenido pedagógico_____ 1 _____ 2 _____ 3
Amplíe su respuesta:
____________________________________________________________________
____________________________________________________________________
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____________________________________________________________________
____________________________________________________________________
___________________________________________
Conocimiento de los estudiantes _____ 1 _____ 2 _____ 3
Amplíe su respuesta:
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
___________________________________________
Conocimiento de contextos educativos _____ 1 _____ 2 _____ 3
Amplíe su respuesta:
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
___________________________________________
Conocimiento de propósitos, objetivos y valores educativos
_____ 1 _____ 2 _____ 3
Amplíe su respuesta:
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
___________________________________________

Incluya otros que crea que hagan falta en esta lista.
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
________________________________________________
3.

¿En cuáles de los elementos de conocimiento antes enunciados usted cree que la
práctica pedagógica le ayudó mas a crecer y por qué?
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
___________________________________________

Muchas gracias
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ANNEX 2: MUESTRA TRANSCRIPCIÓN DE ENTREVISTA

TERCERA FASE ENTREVISTA FENOMENOLÓGICA
Esta 3ra fase de la entrevista tiene como objetivo animar a los participantes a
reflexionar sobre sus experiencias profesionales y personales y su correspondiente
contribución en la construcción de su saber como profesionales.
PHENOMENOLOGICAL INTERVIEW
INTERVIEWED: (M) MABEL NIÑO
INTERVIEWER: (J) JUAN MANUEL SUAREZ
THIRD STAGE
J: ¿Qué has estado haciendo académica y laboralmente?
M: recientemente lo que estoy haciendo es terminando las materias para poderme
graduar, terminando también de hacer mi tesis, y en cuanto laboralmente, dicto
clases particulares a un estudiante de 9no grado y a una niña que estudia culinaria
en el SENA.

J: ¿Es esta tu única experiencia laboral?
M: por el momento si.

J: ¿Con estos niños a los que dictas clases particulares, de qué manera crees que
has tenido que utilizar tu conocimiento profesional?
M: de muchas maneras, porque uno cuando va a dictar una clase tiene que aplicar lo
que uno conoce, si es conocimientos de lenguaje, si es conocimientos del material
que se va a trabajar, si es conocimientos de a qué grado se le va a dictar.

J: ¿Cuáles de estos conocimientos has tenido que aplicar con los chicos a los que
das clases?
M: conocimientos de cómo puedo darles de mejor manera la explicación del tema,
por ejemplo con la niña que estudia culinaria, lo que yo hago es como ubicarme en el
contexto que ella está, enseñarle cosas que tengan que ver con lo que ella sabe, por
ejemplo comida, preguntas que se pueden hacer en un restaurante.
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J: ¿Qué crees que te hace falta en conocimiento profesional?
M: me hace falta mucho, lo que yo sé es lo poco que he aprendido en la universidad
y también en practica, me hace falta dictar más clases, o sea estar más dentro de un
salón de clase, conocer más cómo es interactuar con diferentes grupos, porque yo
puedo estar dictando clase a 2 muchachos, pero cuando uno se enfrenta a un salón
de clases son más muchachos, entonces tengo que conocer cómo manejar
diferentes grupos.

J: ¿Con estos chicos sientes que hay algo que deberías saber y todavía no lo sabes?
M: si, yo creo que vocabulario porque por ejemplo ellos pueden estar aprendiendo
cosas que yo vi en los primeros semestres (de gramática y eso), entonces a veces
me toca buscar en el diccionario, y eso. Lo que me hace falta es vocabulario porque
lo que sé es poco, las estructuras también, creo que no es suficiente para enseñar.
También cómo hacer con la edad del muchacho, cómo poder relacionarse con el, de
qué hablarle que esté relacionado con lo que ellos saben, y para mi es importante
eso, que lo que yo haga se relacione con la vida de ellos.

J: ¿Cómo entiendes tú la enseñanza?
M: por ejemplo desde la familia, uno ve que la mamá y el papá le enseñan muchas
cosas de la experiencia que ellos tienen, de lo que saben ellos para que uno lo lleve
en la vida diaria; los profesores le enseñan a uno lo relacionado a un área; una
amiga me puede enseñar (como la puntualidad, por ejemplo). Uno puede aprender
de varias personas, incluso cuando uno no lo piensa también le están enseñando a
uno, la enseñanza es dar eso que uno sabe a la otra persona por el bien, como para
que esa persona surja, para que esa persona salga adelante, que eso que uno sabe
y ha experimentado pueda pasárselo a otra persona para que siga adelante, para
que no se vaya por donde no es.

J: teniendo en cuenta las anteriores entrevistas, ¿Cuáles crees que son los aspectos,
personas, o experiencias que han contribuido a la construcción de tu conocimiento
profesional?
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M: mis profesores de la universidad, son algunos de ellos por los que me he dado
cuenta que quiero llegar a ser como profesional, quiero imitar porque uno a veces
imita a las personas que quiere llegar a ser, no ser igual sino por ser el profesional
que uno quiere ser. Los últimos profesores que he tenido me han enseñado que no
es tanto gramática, que uno a través del Inglés puede reflexionar otros temas más
interesantes.

J: ¿Qué experiencias han formado tu perspectiva en cuanto al hecho de ser un
profesor?
M: una de las que más me ha hecho reflexionar, es el hecho que a través de la
experiencia que tengo como estudiante, puedo aplicar en mis clases lo que un
estudiante busca en un profesor, por que yo fui estudiante y quería un profesor
determinado, entonces siendo estudiante durante todo este tiempo ya puedo
entender distintos comportamientos, con esto puedo hacer ese rol de profesor que
hubiera querido ver en mi salón de clase, por ejemplo yo era de las que decía que no
me entraba las matemáticas y a uno le enseñaban con el tablero y el marcador y la
profesora haciendo formulas y no le enseñaban a uno como de otra manera, y yo sé
que hay muchas más maneras de enseñar matemáticas. Un profesor que no haga
que su estudiante se sienta como el más bruto o el incapaz, sino el profesor que te
de la esperanza que si no eres bueno, te haga pensar que se puede.

Yo creo que un profesor debe recordar eso que le pasó como estudiante para
poderlo aplicar en sus clases, entender el puesto de ellos (estudiantes) porque yo lo
viví también.

J: ¿Cuándo escribías los diarios, qué aspectos eran los más importantes para ti al
reflexionar?
M: los aspectos que más me interesaban era cómo mejorar, es decir, -qué pasó con
esta actividad, por qué se aburrieron?-. Con el tema de mi tesis ya me fijaba más en
el uso de imágenes en mis clases.
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J: ¿Qué aspectos de la practica te hicieron darte cuenta del conocimiento que
necesita un profesor?
M: yo pensaba que el solo conocer el lenguaje Inglés, podía hacer mis clases, y no,
es mentira porque uno tiene que conocer de muchos temas para poder hacer una
clase, temas desde cómo diseñar un material, cómo tratar a un estudiante, o sea
valores, cómo poder hablarles a ellos, es decir el lenguaje cambiarlo para ellos, los
modales, la forma como actúo porque eso es como una actuación también, como yo
actúe ellos responden, el manejo de grupo también, cómo uno maneja un grupo tan
grande porque donde yo hacía practica eran grupos de 47 estudiantes, también
conocer los estilos de aprendizaje de los estudiantes, también conocer cosas simples
como manejar un tablero porque yo escribía muy desorganizadamente en el tablero y
luego pensaba que ellos se confundían, cómo organizar las actividades, la
disciplina...uno los ve por encima en la universidad pero cuando uno los ve encima y
los vive entonces se da cuenta que falta algo.
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ANNEX 3: Sample of pre-service teachers‟ journal: Laura Tirado

TEACHING JOURNAL
The purpose of this teaching journal is to evidence how the participants‟ knowledge
base growth takes place when reflections, drawn from their own pedagogical practice,
occur in their language classes.
Teacher: Laura Sofia Tirado Forero
Today’s date is: Tuesday 26th February, 2008
Fourth Grade (402)
The class I will refer to was taught on _ (date) Tuesday 19th February, 2008

Course:

DESCRIPTION

REFLECTION

COURSE OF ACTION

This was the first class
with the students.
When I arrived to the
class,
they
paid
attention to my class,
after that I presented
in front of the class
and the same time
students said his/her
name, age and hobby.
After the presentation
they filled out a
photocopy with her/his
personal information
and I started an
activity.

This is a good group of class, students
are between 8 and 10 years old and
they like to work in the class.

I should learn some strategies to keep
them busy but, the same time that
they can learn English.

I could identify one girl her name is
Angie Vanessa Jimenez, she did not
want to participate in my activities, I
tried helping her but she did the
activity only when I was with her.

I’m going to try speaking them all the
time in English because they have to
develop their listening and speaking
skills. I’m going to develop these skills
trough little dialogue where they can
improve their communicative
competence.

I did a personal
presentation
to
interact with students,
I told them my name,
my age, and I’m
studying to become an
English teacher. Then,
through a game called
(goose, goose, geese)
I
asked
students
questions about their
life. So, when I said
“geese” the kid had to
tell me his/her name,
age etc.
Questions like: What
is your name? How old
are you? Where do

Other child was Bryan Steven
Martinez, he did not want participate
the first activity, then I did an activity
where students had to look for
unknown words in the dictionary, but
Bryan did not have dictionary and
anybody his partners lent to him it.
So he did not want the activity, I tried
helping him and he brighten up to do
the activity.
Is difficult to keep the student’s
attention all the time because of there
are many students in the class.
However, the majority of children like
to participle in the activities but they
have serious discipline problems.

I could develop a 50% of my lesson
plan because I could not develop the
final part, it was a little dialogue

I prefer that students work
individually because they are
concentrates in their own work and I
can identify who are doing the activity
with responsibility.
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you live? What’s your
father’s name?
The most children
participated but they
did the activity in
Spanish.
The
student’s
discipline was good
because they were
motivated during the
class,
they
paid
attention and they
participated in the
activities.

I used the board to
explain the activity. I
wrote the questions in
English on the board,
but they did not
understand it. So I
had to explain them in
Spanish.
In general my first
experience was good;
maybe
They have already
worked this topic with
their teacher but I can
identify students have
problems to write
correctly the words in
English.

where students had to learn it and
then present it in front of the class.
Other point that I could identify was
students know many vocabulary but
they do not like to speak in English in
spite of they know the vocabulary.
Also they always are translating the
sentences to Spanish.
The strategy that I used to keep the
organization into the classroom was
that the best group I will get them a
surprise.
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